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ABSTRACT 

A ahort-tern traininq inatltuta at Idaho state 
University for atudant financial aid adaiinlatratora and othar atudant 
assistance personnel was revie%#ed. The objectives of the lectures, 
se«inars, and field trips were to Masure and specify which attitudes 
and behaviors were appropriate to the role of financial aid officer 
and to Measure attitadinal and behavioral changes resulting from the 
prograM. The participants were 93 financial aid adMinistrators with 
varied work experience and educational background. Pre- and posttest 
attitu<!inal questionnaires were adainistered. A nid-tem evaluation 
qtiastlonnaire was also adainistered to assess the progra* and produce 
feedback. rrOM the data, it was concluded that the institute achieved 
its objectiven and the participants were satiafied. (Pecotaiaendations 
and Modifications for the progran are discussed. The appendixes 
present the prograM agenda, evaluation questionnaires, and a review 
of federal student financial aid prograMS.) <BPB) 
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Jn 1909, Iduhu State University was ur^vd to considcM^ in^ikiiiK 
tion under Part L, Educatio Professions Development Ac t in ot Icr to comiiK t 
u training proKrain for financial aid administrators, an arc;i in wliich ;i 
critical need for forwal training existed. The request came to ISll's Director 
of financial Aid, Richard Miner, from the U.S. Office of Lducat ion Re^;ion 
VIII Director of lligher Education, Dr. Merle OkIc. Idaho State was in a 
good position to conduct such a training seminar since they have an outstanding 
graduate program in Student Personnel Work in Higher liducation. 

Mr. Miner contacted the College of Education dean, Dr. Richard Willey, 
and the chairman of the department of Counselor Education and Special liducation. 
Dr. Arthur P. Lloyd, : oncerning the matter. They agreed enthusiastically 
with the need ani concept of training for financial aid administrators .md 
offered to grant graduate credit for the program provided that it met with 
their requirements and standards. 

With the assistance of Dr. Donald Kline, University Director of 
Institutional Research and Development, Mr. Miner wrote and submitted the 
grant proposal. Approval was forthcoming late the following spring and the 
two-week Short Course for Financial Aid Administrators was held on the ISU 
camiHJs in June. 1970. The institute dealt primarily with the "nuts and bolts" 
of financial aid adainistration and was deemed a success by the participants, 

■•cause of the demonstrated interest by the financial aid community. 
President MiUiam E. Davis suggested that we again apply for another grant 
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to host a similar program the following summer. This proposal , linwcvi i , 
was not favorably approved by USOt. Reject ion was b;iscd primuril) i>n t hi 
lack of adequate evaluation of the train in^ program. 

Undantod, we submitted u third proposal the following yciir, 197 1 » 
basing this proposal on our experiences of the 1970 program and CDiiict 
the weaknesses of the 1971 application. We proposed to move awa\ from the 
fundamentals of financial aid administration and explore instead the pys- 
chology. sociology and economics of the disadvantaged/minority student, 
the very student for whom the federal aid programs are designed to assist. 
Also, we wished to emphasize counseling aspects and counseling tcchni<|uos 
as related to financial aid generally and specifically to the disailvantaKcd. 
This approach was decided upon after analyzing the reaction of the 1970 
participants toward this group of students when we bccane convinced th«>t 
FAO's generally have little or no experience in understanding the special 
needs of these students. We had al!:o discovered that many financial aid 
administrators have no concept of counseling techniques and indeed that 
many do not even view thtir roles as that of counselors. 

The design of our proposal purposely lacked a strong emphasis on the 
federal programs and their regulations. We felt that three of the ten 
days devoted to review would adequately give participants a common ground 
to begin exploring the socio-economics and pyschology of the disadvantaged 
as related to financial aid. Field trips to a nearby Indian reservation 
and migrant labor camp would give participants the opportunity to become 
acquainted with living conditions of disadvantaged students and thus have 
better insight intn their special problems. 

After we received approval of our proposal » USOE» Region X Senior 
Program Officer, Mr. Ed Imseheart, suggested that we consider including as 
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participants tri< program personnel, that is, Upward Bound, liilcnt St-.irch 
and Special Services. Since these had been brought into the ncKly cMuatcd 
Division of Student Assistance, his sugKCstion was well received and a 
Rrant adjustment made to include ten participants from this area of the 
40 approved slots 

Based or the rejection of the previous year's application, we budgeted 
for a professional analysis of the training program and requested Dr. I'litr 
Bryan, Assistant Professor of Sociology at Idaho State University to conduct 
the study. Through the Public Employment Program (PtP), we were able to 
assign two senior sociology students to assist Dr. Bryan in conducting this 
study. Their report follows. 

Although Dr. Bryan has acknowledge assistaiice that he received, I 
would be remiss in not taking this opportunity to add my thanks and api>reci- 
at ion to others without whom it would have been impressible to liost this 
training program. Particular appreciation goes to Bennadine Ricker, laient 
Search Director at ISU and Roy Urrea, student counselor from that otti;e. 
Their assistance made the very sensitive field trips reality. Dr. Oy\v 
and td Baseheart were extremely helpful, and Tom Monahan and Jim Nelson 
presented outstanding sessions during the short course. Dr. Martin Brooks, 
counseling pyschologist and fonMrly a financial aid officer, provided 
added 'nsight into the counseling aspect as well as invaluable assistance 
in general administration. Without Dr. Lloyd's interest, it would not 
have been possible to provide graduate credit for participants. 

It simply is not possible to list all those whose interest and 
assistance made the training program what I consider to be a success. 
Suffice to say, you are appreciated. 



My very special and personal thanks are extended to t\w tdnancial 
aid staff. 

David C, Blackwel 1 
Director of Financial Aid 
Idaho State University 
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Tr: '':^'r; M'-^t Iru-J an evaluation »^VRearx?h x^vor^ ^ \ \ ir'»'»- \:z^l'^ . * 
rx?r.\-.riri ^-iro -t!-f^rlutelv os^^ential in anr'j:"inr it-. -♦■i] ^ ,^ -t ' • r. . 

'IV. ^"lim^iit inv^'^stir ators founrl that the rrow in; ^1* i^ jti-^' ; .^r. j ttv^ u^^r - 
.sonnet in tho Idario State University Financi'.d Ai 1 ^'^'\c.v to l-v. v\ 
exemplary naturae in their cooperation, suppoT^t rm^l e^iv^nur^ar^uri'^p.^ . 

'.''e v;ou"j'.! liJ<^ to exnr'^s^. o^or "^incot'e aorrrxM 1 1 i - tr^ ''i^. '' r.'' ' 
Pla'"i'Vol.l Mr. ""arv ^ould, the Planners rirvi ^>r<)^"^* • ■ Hi" trvi'iiipr 
proprari, for v^ivinr us the opportunity \o conMu'^^t Ir:^^^:•^ iT\l: \w \ 

n-l^it i v*.'!', 'UK-^XT'lorecl field. Our thanf-.s also arvr, 1^ r'.T^hiv *'c:''ul h auii , 
'Hiyi '\ru Tifv r^cone for' thoir ver^/ valual:'!^ a-ivio-^. '. v/^ uM ^i^-^ H^ 
♦^xtori-i ^ijr^ .^^nDr-?oiation to th*^ .sncivtar in? ir V.v^ iik-'.iI a',- 

Of^ir for the a'iditional work lo^il th,ii v;p placo'I '^i. t.!i<'j' :" •■'nth 
'rhiOi.:son, ^:r. Tnom^^^^'^n, '""lail ^t^^;oor', ''cnna :; ^^ar>i". ^^-i ^^'i^Vmi. 

Toni Moii'ilKin, I>1 Basehart <3nd 'an,t'f> 'i^l-v^:, inr.t Mj^H^r;! \\ in 

^-njid-iiu' our effort;s while the training pr^nT- ir; w i ■ iri ^pcrat ioii; V/n 
fireen," Robert Horton, Dave Duncan and lierlx?rt L'r.Fn'n wr-r"' of Ir.v.Kluahh 
aid in conductijip the analyses of the data. We oXDro',.; our- incon^ 
apprf^ciation to Tusan Cayfield who, in spite of ho-inv^ vell*vi at on i 
TTv^rathon basis, lid a splendid job of tvpinr. 

Finally, we express our tharJcs to all o^ th^' u^rt ir^'Pcint-. \\\ rtic 
two-week trainine propram. Without their conr.iderat^ '"rx^poration, tin's 
project could not have been accomplished. 

C'li tf orxi J^rvrMi 
^lichael Macf^ 
"^^rerory Shc^en 
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ciiArrr::-: ow:: ir.TFn.'iir^: i> 

statement of the FVoblon 



From.lulv 9 to 21, 197?, an intensivo tr^^'nin. in.tUut. .ntiil.,i 
"nhort-Tenr. Training -ro.^a.: ^or Student rin.,eial .-Md Al.Irn.t ru,-.-., 
Othor Student A.^i^ta^ce Persor^el- .v.. e.- i,,.„o : 

first major purnose of this conf^er^nce was to nrx^vide th. r^an l.In^.ts 
with a better understanding of the various services ^^r^onnod bv fin^u la! 
aid adninistrators. The second n«nor .urrx^se w,,s .•.nl...nt ..,d ... 
ordinate present policies ,-^d to di.cuss recent ^li.v in:.ov.tion. 
financial aid administration. In order to attain ,h... eenera] ni Vct 
the pro^sm wa. desi^med to include the -ollowinn features: 

1. A review of existinr Federal nrr^Prams, includ-'n. both fin,v.crd 
aid and student '?pecial services. 

2. An exploration of the sp-cial prr^blenr. of di.ndvantared 
Students. 

3. To develop an awareness of other supportive services and 
apencies . 

To encourage numbers of the prr^prair, to develop .-ux] exnrv^.. 
personal and institutional philosophies of fin.Tncial aid. 
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nr'T-^^^'SsioT.^il dcA^lonrir-nr . '/onsen: :?iit:lv^ r^nlv llr/i-^^ '' ! '.*:tf--^rT' ^ V.i'z- ■ y^^-'. 

pro^rani i'l'^hr ' tate ^riivorr^ir/ is :.r.. ;t ir-;t»^/ ;r. '-^r^N.^r T( rr^'->M.' i 

tioru It ifi the intent of tliir: n-^f^ar^.ti nron^^ct '.r i w^- r'vt.'iit t,. 

whicli certvaln obiectiveir" of tliis rrorT\^:; werv r:uf"Cf'r:-. f i.llv itt i':..* !, 
1^ the iirert concf-^rr, tlr^^ ^<:irt ^'valuriM^ n r>^n.->vf 

f>attd in ttu: siicr c-terr^. Dr^jn^JTu lii a^^lition, tii-v^*' •n'^^ -^fh'^r' M»»;!-i,-it 
cent rove rr.,ial areas within the field o^" ""in.-iiic Vil ail InvMn ?\it i\ >n 
v^liich tc bo explored .and discu^Sf-^d ^•ithin this ^-iud*;, 'Hu^^X' Xori^-: 
includo: 

L, 'Vc oxien^: r.re ^inan(-*il aiM adnini; -^itc^r-; bMs^*d — 

♦f^w-.rv) or ara'^ji'Jt — loinoi^i t^' rrxiun student; ? H it i-^ tcMind 
that tliey are, what aie tlie dingus i.'->nv; f^vovabh^ ot' un- 
favorable pre;]udice and what enri the reason:;? 

?. V/hat rcle does counseling. r>lav with regard to tlie ix^sitir^n 
of the financial aid office/^ What imTor'Mnc.? is assimed 
tlds function by aid adnunistrators? 

3. V\/!iat criteria are emnloved by financial aid o^riceri in t)ie 
administration of loans, work-studv prorrams, and rrants? 
Do they tend to favor one tvpe of financial aid naokape 
s^ver the others: and, if so^ for wtiat reasons? 

^. What are the educational and experiential backgrounds of 
financial aid officers? Do these appear to be adenuate 
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""or this oarticular t^^T^o - f e .at iorvi 1 : --i-i-vi' * na; 

-c vrwt -^>-terit ^inaiicial r^' i o'Mr^.r- t>.>^- 
•"ij.l othor influences e>:er^*=^'i vrir*ir.:' * ^<^t*^ 

-i^ie and cut^L':'» c*' t:K'» . !,\'»^» i tvV :■ ^-o! 
t!ie\' .-^r*^ set <=ipart from the -nivi^r^'-^.i tvV . -r > th^-v 
a?: ir thev must ^unction in iccor*! v;if>i []]c^ ik^Iu^o- 
the Wnivorsitv adiidni^tr-^ition? 

'\\: there a consensus rirrnnp ' -^'nanr-irjl ails r>^T-> j-ie 1 i^MMTtliru' 
national objectives, or i:^> ther^- ri f t^e] inr th if r ^il'; .iri'l 
objectives should be deterrriin''_^'i at a rror-- Icx^alized or 
p.ional level? 

With these peneral questions as v:g11 as sovorii othors in mind, i' 
the intent of this projeot to assess the iiTipact Hit- short -toiTi. tT'iiniiu 
pro^oin tlirouc^li the administration of nuestionnai r^.^s , ner-.onal .int^^rvl.v;;;. 
and v;ith T>iri. i.cipant observation on behalf of tho r^^se.irfii invost i vMtor" 
Through these procedures, it is t>ie ^ .rontir)n of th*^ invrv.;i i rafor: Tr> 
accomplish the ^ollowinp objective:;: 

1. 'lb measure and specify certain currr^nt c:lir?iains of opinion 
ajTonp; financial aid officers nagardinp whicii kinds 
attitudes and behaviors are appropriate to th*' rr>]o 
the financial aid officer. 
?. To assess the extent to which various attitudinal and 
behavioral changes may have occurred as a result of tlie 
short-term training prop3?ain. 
3. To evaluate the extent to which the short-term training 
pro-am may have met or failed to have met its formal 
objectives. 



r ) • w ! :• I . • \ . 

i%? • • f • • . • ■ • If ' • * « • 
• I * ♦ . ' * • r-t? ' ; . II : • • . 

ui* Ai • •• 1 ' ' r*T t ' i ✓ , * ! ' . I : f • . . . 

'- • If ' I. • • !• it ; f., I r ifu' * • i '^! :. . . f ? , 

•Nif ^ir^^xiAl offldrr #fcf^iil f^illow If) tOm r r iff ft ). 

Hii* miv^r- Itv jihoulcj amim tt«# t^s^ of imtlUlnr ^•>t I v.tt -r^ 



^>th«^ ♦ V** r^ji- punitjon that nurj; ^ t -t- i . *r r i'^-' • r -'m- • • - . . 

^*ni4n^r^t#» ^ m^ri^n of nt^^ rh^t ^ ^Irvw 1^1 : - * ♦ iv • ♦ r . 

TTie flnarvri^l aid officer l« r^^r^lly r^cv^U** iv y]] , 
li^ifir nMponslM^ f or ii«iv iutUa In torUv'-^ Ji'v^r "v-** t.* - 

nor-tr/ oolleiM «nplov 4 nunb^r of ^lndnci«l 1 r^'^ic^r-. 
fifw»>rUl all ^inistrstor In tt* larrer coUtrr' u>? * ; • ''.f 

Ui intn to t«l7> v>nlnifft«r rultlr> fln/uirii! '^m r^., Jn i. 

JV^llv. xUe ^ifianrUl aid officer nu^t wof4r with t >>'ntn. 'k^iIw, 
r.t iff^ garx^rit^ vtl laoontlary tchool o'flciiln. In ihryrt. Mfkv^^i il il • 
'»*f ioart rii-.t havr n nultipl^ orlantatioti for: (i) nj^x \^ u.fvl<^» 

orif^tadi Vkt^ who %0or^ an financial «id oonrib^lor-- imi t tirVtit 
9 l#intarU ^1 (1) Whan thrlr 'lutUn ov^rlar In ^kninl tf^tlv.. M^ir^m- 
lit ilitir',, th^ mmt alw ba pi^iyt^' nri#<ntarl.* 

tthll^ »uch (tvirantlam iwka it ri'^lilv arrwe*^*^ ^Nit tt^? M# i i .* 
financial \ aitrLnUtnatlon it t|u<tr ocnplaK, tr '^^i- 

rlu^lqn* of a svarvvy by WillinalMiii'^ «Ma that on^ t\Af \ of tf*#» r*^ .*fi wi^^ 
an» Mnanrla. aM nffloara can bn ria^iniflad ^ j.w ifv^: -mt » 
al ln)^U>fiwit. In thia aaw aiarvpy* thr np^ponrii'ri' inllc.it#»i thit 



^Arlaw, r>ank r., and "Itaftianat Cl^nanc^ W., ij 



rattmlala and t aiiri t ivinat I-l. loutharti lllirril- 

aUififlOit Hlitiar^Cduoatian 9u5Sy?SiSSft^^ 
DitrwiM DtanlAatlon loard, Woi^aKiin IfTQ. 
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* . ^rient^^inr* " i^w i f« r * * ' * • ^ 

fi: ifii ^tp-^t ion arvl rrrvran nror^v^v*'- ,ir^ in^or** ir,* , '.r r.u]-: >tv^ * 
thrr^ nr»T>nrt»^i !wivlnp, r^oeivsd '^nv ^^ich 'Orient ^^^t ^^T. ♦ .••♦t>^K'»- , 

Willin^am's stucJvt based upon a pf pn •'Vfnt^^t iv - ir^ie ; * ] 
WMtwn collars and iiniv«niitlM« also astw^ss^l cort^m -^tt itud*?*^ v¥\ 
narceptlons of trainiiw naais amorw finarKrial aM off icors. \'>jo v irvi' 
of tnainirv that tha officers axpressed a np«rl frr ^^vinr A^i V - rrt i'j. 
IfvUccitiorv; atxxit th^ tvoaa of rol^s th<it t^jcv l tti«v '^.ti^ul 1 T^'^*'>r^ . 
Tor ^)C«npi.r« sci»ool Imi (31 paTx:ant)« firwvio? aiirl t tx.i' i^jn ( r»*ft .Mit), 
and PMaarch methorla (39 paroOTt) wbtp Jtjdf**^ -^t^ r^^lnr ^hr l/^^-.t >i^lp* 
Kln^l?: of tr>ilnlnt« whlla naad analysin («3 t>^nront)» r ot^f^n^i Jnc* (hu 
(wrcrant)* and aid atteiniatntt ion (71 paroant) \mro ]^^'\i*r^\ i ; »nn"t -^ii/ 
Whan aakad about whldi klndn of worfcahon tonlcn wmjM |«f tl>#- nr^t irw fui 
for rmt financial aid offioara* th^ ntaults In.' f-^T-t-, (Hi4 

p«rc^t), •rvnoauc rrwvln (17 percent), r»»-x>r»1'' •v.f'rr ( •) 
riMd 4ivilv«U (91 pOTTMnt), Minorltv/rnvwrr/ i8«ii#m (vw r^n *n .• •.«'.n»*i 
Mthtyte (•*! pi^tamt), «nd rM M rci i fixvillrv^ (lo p^^fit).** 

Iharti ^ Mv«r«l ijiv>llc«tians which Ij« 'iorlv»Hi fr-n ',. 
firvilnm. I'Irwt, it wriuld «f)pMr th^t imw fl/wwirl^i /»! i i ..»- u. 
«nr^ cwtoam^l with thm matmiy of osrtitln bun'^n-nttir fomil 1 1, tuai 
ttwv «r» with kMpingr ifc r « — t of c««Twt nocLtl rrvTvlR; on th*> 'tfifr 
»MrwJ, WlUiiw^ found th«t th* mot* •icT»ri«oo»i officirn rli<^ »*»t«- 



'loc. cit., p. ?J. 
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v*^i>* on thci^e tonicr which have social pr^i^vv^-r , ^ .r., , ♦ / * 
i^ill'-., r inoritv/povertv issues, trends ir^ elu^^t i-^.^ r»» • ,f>^ 

rp^'':arch findings. ' A^^^in, certain l^'^TMr it L-*'^ ".v 1*^ ♦ 
miroritv of financial aid offi xt*;, for exanrle, v]^•^^; ^n' 
and ^ese^mch findings as being useful; but the rHjr>ritv' r it. . . 
need analvrsis as being helpful~need analysis is but .w>t)i*n ^^orr^ . ♦ 
pftBearch and the ocsnclusions ene^ in fact, a tvne of ryv^f^rvrr^^ M'n'irh'. 
Only throurh seme knowledge of meerch methods o/m r\\f*'^v n t 
adequately assess i4>ether or not a iieed analvsi*; i*; alrvjirite', if th#' rr» - 
oiHlijr^s ^» approprl'itc, or i^ the oonclusicjns ux? val^! u^! r^Mi it>lf». 
Ar<»in, while tlie nsjority of nespon^Wits ^n^licatfvi tfio inrv^rt inot» of 
learning abajt minorir/Zpo^^erty issues, litt> v^iue nla-^l on th*' 
usefulnestt of Vjwiiv. aboui^ eommi^ trsfids, i.e., a j;*^ -'al ->hemnw*n(X) 
whicii lir^rtLy exnl^ins md ■! nwi ii for nowrty. 

Ascn^ financi^i aid 3ffic«r«, there apnears to l>. iite a bit 
concern at>oiit the iiiport«ce o* attitudes towsnd the rc le^'e, fhn fx^m- 
niinitv, t^ie stuients and towerr their work. WilHnrhan *^ii»>U ^or 
eK^mple, that three ryres of fftSvical standards w«rnn • i ir l*»iru* •^vimv 
linnortant these wsrs (1) rseoonwibilitv to stuiVnit ) n^Mfum-uMi it v 
to the college^ and (1) oonfidsnt iallty of reconip/ 

Mmmi and Stephens,^ who piece a nnr^t deal of ri^^-^ nn thi-^ .ir'M, 
are ooncemed *#lth eetablishin* a rrooer set of arti- i* . . ^ olcwni 
of significance in the ba ckg r o und of «ich student nn r-^ui^nt "%<or» nrrxrran! 



*loc. cit.t p. II. 
Sdllini^t cit., p. lu. 
^Adssii and ^te|*Mns, cit. , r- 3. 



T.t'. I *^ ti*^ ^>^-l * -rr* i -/'It . ; 

thopf? -oe*^; rippear' to be * ro'/^rsv: v.'tut _ : 

fLnanri(^ ;. • .^f- icers have tv^ar*! -tu-ir'nt-^ v^i"^ (or v;ill "^T' ^- ^^^ri- 
ver'^uf^ thof^f' v/ho do not (or won't or r.in'^). Aiinr: ctrvl ^.r'*r»t..'n' " i-'-.^'r-t 
that tf^rv .;iOuld be periodic ris..*->r;n>jnt -. o: the .^rhi<-v(Tnr*n^ * 
on student -v/OT»k prorrarL«5. Tr i ^.ii ] th it **h^<^.e ''vnlurit ion^ 'ihr . 1 

jff ic» . V:k -.o 'I'ithcr^ ontf r • • « ;i; :ir^u' v.c ^ ovido' 

worthv;hi: • "--.rno' i ir. ' Lfe ^ -.n r 
pli«;hnpnt * ''-fj i* tl'tor' *r nr^ "Tv.*r • 
ottiei :.<"Ui!, j. 'irv\iri^ • • it ♦ 

incorv- pntf/.^ifil "ollev^ <*nrr I 
to «itl» oop«* t^♦• r^*p;lu' ; v. 

«cpected t^* rv?n'l lonf' hour' '>':riP. 

It is I- thi'^. xm^ th-^t tt.^ ^'p»Mte • 
volv^l: '^11- tho type of atMt.'l.* th. 

itUfWtt*: wti ^r:f^ i jfiotivat«u, inwillini or i- V. to v/r»rf , fluj . i^, 
little Tv»«tBor to -ispect that tht*^^ will rv^rfor^^ ^"^^ wir^ll in Pf^llor-*; 
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^nogrmanru HifnrhPPV, ^LdkcV Mon^: Kirri*- to Ifirhor ' hir.itiofi, 
board, 1971. tj^). IIO-IUT. 



'!Ti*! r<-lat^^l literature supi?ostn rhit thr-rv v * i'Mst - ' ^ * 
''U'runrnt, ^r-ach with its own sunrortive mt : ^n^^ 

Aduns and Stetjhens"^^ voice their cone*-!-!. " .dt on*- rv-**-;iilt ^* ' *iil.^r t 
financial aid har^ been that ccllef^es and vir^-^r' iries hav^' !^N^r>><i th'-i' 
adiTvinsions standards tor students. Consno^»«!nt^^' , col' in 1 v'^t-^ i tv 
teachers have been oorr^^elled to lower acaderz! - rrandanl^ sinco /vj.i- 
vantaped students are often ill-prepared tc -saccunter traditionr^l rl.^s:;- 
room ccfTToetition. These authors feel that -^r- :urdf?n ^or prc->^.irinr 
potential collej^e students for the deman^lr. ^ ' t"^- si* n 
should nlaced on th^? hirh "^rhools, all<^- - " " r • ^rou:i i: iml- 
In the collej^es once apain arjd ther^b** enhar • u*- ; f ar^ ^ t-,.* 

ration. 

Adams and Stetrf ens''^^ state that it is 'i-repalh vniTied t!iM 
stLMwnts waste from ir)-20 hnur*s per week \jt^^^ th</ . iv- ,\ iot> or >or*^ 
-ythmr ^*ocial activity to oonsump their non-K^roci It ir their 

posiTicjn that» rmxt to studyinK, wnric is tie ww?r L orr^nt activity 
>Lnce its reMands are multi :>le~educaticr , ^^rwial • uianriuli i 
wDrtcinp student is seen «8 an asset, not a 

claim that it is a principl*^ of financial » ^ - *hci- .1 fkv cK' 
turlent should accept vihatever financial a^: ->iii^ U . r tuclt rii 
v#ork^ moreover, shou-i : be a siffnificant yvr tjw- f «if ial li ' 
peckae* because work experience meets both ^mi^ti^f^^ arvl f^n^inc : n 
needs. Frcn their p e rep e c tive^ it is tarocLmi^w**" ^ <9i ^tud<>nt %no ir. iin- 
willinp to work for the oppcrtunitv to atte?- not de^w-rv*- 



^^Adams and Stenhene, o|^, git * , p. ?r 
^^loc> cit., p. 209. 



tho ch'ViCP obtain a decree. 

'^icfi iri ar>njment is liV.elv to be coiinterv^d 1/; ot^^'f^^,-- m 1 <v>ri- 
troversv will perhaps be based upon notions rep.\r"linr Hi** 
universitv as well a^ whether the financial aid ofHo nliouM Mm* t ion i 
an apent of social change. Henrv has made a cnnpririsr>n t!i*^ <v .i lorMic 
perfonrance of students who worHced part-tir>e wJt^) tho- o who did not , }ii 
ooncluded that emplovn«nt up to 15 hours does not advor^elv t rudont 

erade point averages at any ability level and that part-tlnto w^^rl in 
moderation can provide additional sources of incomp without ^^nd.^iP'^^ririr 
classroom perfonnance. Schlekat,^-^ wh*-^ found that sooioeorwTiIc^ d ^tu:, 
is in important variable in financial aid decisions, conclurted tli^t the 
stud«^t of a lower income background seems more likelv to receive a \cyu\ 
or a iob than a frrant or a scholarship. In other words, t>us surro-tr; \ 
kind of pattern in which lower-class students are more likelv to arsiu^^ 
indebtedness in the form of a loan or to have to work their wav thrr>unh 
oolleRe wl^iile more fortunate students nay be the recipients of scholar- 
ships. 

These different arguments may be based on several different assurm- 
tions which should be brought into ccrvsideration: 

1. On v*uit basis can the claim be nade that studf^nts "wastr" 
frcam 15-20 hours par week? How is the tenn "wasterV to be 
defined? There are some persons » for example, who would 



-"-^Henry, Joe B., "Part-Tijne Dnployment an^i the Ac%idemic ^erfr>nnanop 
of rreaHrwi," The Jourrtfa College Student Personnel s 8:** dTulv 1967), 
pp. 257-260. 

^^Schlekat, Haorge A., "Financial Aid Decisions .\nd thr Tociop xmndr 
Class of Applicants," The Journal of Collepe Student Personnel , ^r'^ vMriv 
1968), pp. 1U6-1U9. 



claim that drinking in hai'^\ ^ ;i^r!: «^ ]u ■ (v>n * • 
of vw'ar^tine time; othern v:oul:! '-tauTidilv^ -^lay- th.v '^<>ri* ^ 
the kO^^ater learning exr^rioncos -nirht ooc^oi" wltli --.ioh 
activities. 

Tne basic 'arruinent is rvlvc^ce-: t:> it c;tudont^' v. -» >'r'K^r;- 
stratecl potential, hik-^. mc: ilit^/ -^^nir iti^nr , t (lo^T^^ 
o* cormitmpnt, and a hip-h lev^i o!" noti -ati^- — hut > ,^r>> 
v'llinp, to settle *cr vhat th»*\' - an re* — v tM- N- • -rx>; 
Ti^^^'ts for financial aJ !. ijv^ ^oi.- 'r-i;"; 

^';at then* cire t]*-^ t\'^-^<? ^ ii^-nt' v^^- v.- - l.-- 
"i^^cessfiu anyhow — V7i*:\ cr .;:':)o^* th/' l:-:^lr i * 'tm: ^' i : 
a' . admini: * rator*. 

>- rnay be -riat rotivat^^d ^t^id^rn^ v/itli irl; ■ Vf»]r --r ' 
tions and v;ho pivc evidence of a hip: ^.f^r-^or?-. jice • ^.t i i 
in the academic arena are *V.afe : "ts*' tor ^ir mciaj ' i. 
Tfie tnr^antinp of aid to such "itudrmtn in lik^^: - tn 1 • r<^- 
W'ir<'!''-d by a hiph *V,uccesG ratio" in ihor.f^ :, in v/tiich 
^Inaiicial aid endeavors mirht bn r-ir.:ser,r;'<l or vaiu. ilf>*' . i! 
the basis of the nunber of oiients wtio ;^r<id\ir-. 7h<' 
selection of such students call'-, ^ut th*^ ''hir- risV*» dtr-- 
porles cHnd TX>ssibl2 evidence of ""^ailuTv" on ^ohalt of tho 
financial aid personnel. 

The prantinp of aid to those students who demn'^trate 
f?uperior motivation, academic noi^tial and hi^rh aspira- 
tions may be seen as the acknowledf^ement and recomition 
of existing pools of talent. Hv allocatint^ r^arri- to 
those who already have desirable attitudinal rx>n^i -urat Inn.' 



the name t^qualitv ♦'^ducat ional orTOrtu:! ♦^'^ rx^^^.^ t^' 
arpu^if^nt trvit ccllcr-- s .ir/i Lini\'^rslt i^-r 'S^i^^ul i r»n ir;t'^ 

follor/inR the traditional rvittom •^-vi^^nt vin,' nvl 
rewarding previously exirtinp talent. 
5. The notion of "settling for whatever nne can pet" nviv bo 
ver'/ questionable Ln rnn soci^ clirate todav. rinancv- 
r 'd officers can relate many :^iTTdlar •^xner ionces , iMit on<^ 
actual exramnle may ^ illustr^it ive : a Mad Mir^rlan 
studoi.^ was promis*-c pvant in a srr-'d] lo^-ja collero. i • 
hiis arrival, he was priven a v/ork-sturr/ T:>roci?am — the work 
involved pulling weeds out of camnus floi^v-r pardenG for a 
small hourly wage. In his own mind, he -iw this as a con- 
tinuing "Evidence of the caste-^vstem of black -white relation- 
ships in this nation; he was the only menial student wortcor 
in public view, his wapes were conF^iderab^v lower th^an thoF^e 
of the rr^pular campus rrounds -keepers , aj>r" he o^ter) wnun<l un 
workinp alone. He becane verv bitrer and nuit'-- anti- 
American — and this is har^Uy the objective of *:io forr?irn 
student exchange progran. Such b^iavior on l^ialf of 
financial aid administr^ors can create more social nrr>blemr 
than they resolve. 
Although many emoirical studies and mucn th^ r-nntenrr>rar' wr^t *'^' 
offnter upon the problew^ of public hiw^h schcx^lf naint ^ iisnfe. 
pictiire of the Tx>ssibilitie*^ of correctinj^ t^*-'ae dif^icultit^s withir ' >* 
nM/ Cor even zistant) "uttre, somo the aLSm^^ reviewed -till irri * 
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'.hot fin-ir.ri.Ti aid nrf\nnr- nhr^j] : t ,io..,!v ■•tulrst- - •■ ■ •. 

•''^^^ r-3search indica-- • tim :rvanv loi-joi -in.-onn ir-i -iiK^r-'-- 

RTOur. students come fron hiph in which thcr^ ,^rr fow.^r rr ilit [.> , 

noorer teachers, an undesirable - ial r^ijnate, antic . ited r-padinp 
materials, and inadequate finar-— . Arain, therx? ir^ littlo rx-iv.nn fr, 
believe that even the most weU-i-.-^ntioned of hiph ^^nool admini'.tratc.r-- 
have the rwwer to renedv these tTr. -i tions— ar»c! it onr.' follows that tho 
fT-aduates of -^uch hiph schooiG v-i.. characterize! bv lowpr acadojnic 
achievemont, dif- .r^^- - -^y^s o- - ^xacter, and ]os^,-than-obvious h.tun-^ 
promise. Seve^ . ,^ the author- - viewed clair. that the adrr,:s-.ion of 
such studei . .its in the lew.- inp of academic standarxls-.in arn^mnnt 
which was first Drpularir.ed by -iro Apnev; in his attacks urx^n the 
University of Michipan ^or devi-ln- r-cr-;itinp nuotas *or minoritv arv>uP 
student nopulations. It must recoPni^ed, however, that because cr^rtm'n 
requirsnents miph* be reduced f-r a^imittinp students into a university, it 
does not necessarily follow,/ thar requirements would bo reducf^d for^ 
graduation. If the university ^ to function ar an arent of -,ocial ch.m.'o, 
the responsibility falls uT»n i- to instill motivation, to enhance 
aspirations, and to create talenr a«3 skills necessary for the Prant.inr of 
formal educational decrees and credentials. 

It is in this area, then, ^:at the attitudes of counselors— irnl their 
perceptions of the roles that thP- 5t»uld plav~mav bo crucial. K rhov 



r«n J!!^Ji '^^x ford Q. , Jr., "Studant Aid in « Decado o^ Decision." 
Colleyy Student Pgaormel Wo rk in ti» vears >W1 . rorxion Knopf . ) 

iS'^^^l!^' ^' ^-'^ ^ American CnZimm^ Peraomel Association, 19f , 
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^i».^w their positions as being a positive force for F;o:ial - ^^ro, onn- 'in 
outcomes ni^Jit be Dredicted fron their actions. Tf, however, tho^- eH^i\^cc 
the philosophy that only those students who are alrea lv character-^ iod I v 
"white middle class values" should be aided, it can be exnectod tliat 
minoritv m^ups and disadvantaged societal members will remain an 
excluded c?roup in tenns of fonral educational attainment. 

Some of the problens in this area have been explored bv othor 
authors, and the relationships between financial aid officers and momI)ors 
of minority groups have drawn some criticism. McClellan^^ savs that mvu^h 
more than the mere avadlability of funds is needed if Mack, Puer^to Riran 
and Mexican-American students are to attend collepe. It is his contention 
that students must be recnaited while thev are still in hirh school and 
they must be helped to stay in college once they are there. Consequertlv, 
this means that these students will need special counseling, tutoring, 
remedied efforts and perhaps reduced course loads (note this in comnarison 
to other observations that students waste from 15-20 hourr. per week). 
Furthermore, it is advocated tiiat financial aid officers mn^^t become an 
integral part of the recniitment process— even to the extent of hrinrinr 
to the college em "awgnessive voung Afro-American with hi?? own r»*oruitinp 
staff. A^ain, as opposed to the arr<urients of other authors that 
students should be happy with what is available to them, McClellan axyues 
that disadvantaged students should not be admitted to the University 
UNLESS they can be GUAPAWTEED financial aid throu^jhout the duration of 

^^McClellan, Frank, "A Black Student's Reaction to the Present Svstem 
of Financial Aid/* FinancinF. Equal Opportiinitv in Hif^her Education . New 
York: Collepe Entrance Examination Board, 1970, pp. 16-19. 

^^Ibid. 



his enrolljnent. This can be seen ^ necessarv sten to nitipato rir iir.rt 
the broken promises v*^ich so often hav- caused the risiiip expect-^t lonn .\nd 
the resultant frustration that so nanv t-"^ these people have ^aced in 
several previous attempts to intervene on their behalf. 

The lo^^ic behind McClellan's arpuronts are surportei bv Belli In- 
vestigation^® in v^ich it was found that white students h^^cT a nnrr* nr ni- 
tive reaction toward financial aid administrator*^: than did blacV r;tudonir>. 
Black students tended to be much more ne^^ative towani rr>unr>olor? ' rittonr^t: 
to establish a rapport. Bellia found that many students ^elt as thov 
were being treated as "cases" rather th« as individuals — and thi?^ ir> 
p)cirticularly likely to be the situation riven that the student ^'er^ls the 
counselor relates to him primarily on the basis of nrior "academic 
achievement," "motivation" and "future potential" as penerallv assej^sed 
and processed in teinre of standardized test scores and numerical scorinp 
and admissions procedures. For nany stufents, the awardinp of ?^omf^ tvpo 
of financial aid mav have a psycholop^iced. ijnnact in that it rrvnv Ix^ r;oon 
as a vote ri confidence, expecially if it is in the fnm of r>dK)lcirr.hi rv- . 
The mere: process of f^ranting or refusinp to grant fin<vicial aid to a 
needy student can have an impact upon his education career. 

As is apparent fmn the literature reviewed to this txDint, it ir^ 
clear that the financial aid officer occupies a kev role in the univorrdtv. 
He is in a unique position in that he may be an ament of social chanp^e or 

I'^McClellan, 0£. cit, 
18 

Etellia, Anthony J., "Variations ia ti» Resnonse of Black and ^/hite 
Students in Their Relationship wi"^ the financial Aid Counselor," The 
Journal of Student Financial Aid , 1:2 (Nowonber 1971), nn. U2-U3. 

l^Kimball, Rolimd B., '•No Scholarship Help?-,*^ The Personnel and 
nuidanoe Jourrial, 46:8, (April 1968), pp. 782-78S. 



of the statiis nuo; he may enhance students' educational a^.plrationr. nj^ 
contribute to their levels anxiety; he may svell tho dif^en?no^ in 
the completion of a college career or the earlv tomination. His naa- 
tionships with other university agencies and personnel are also of kev 
intportance. Although he is not a ment>er of the business office staff\ 
he must deal constantly with the bursar, the comptroller and the 
treasurer ai.^i should understand their problems if he expects to ^ilfill 
his own role. Often he may be the advocate of the student apainst the 
fiscal and budgetary officers. He must also work with the admissions 
staff and knew their poals and procedures. In this capacitv, he must 
work beyond the admissions office by helping and counseling students 
four or more years after thev have been recruited and must help then 
buffer their dealings with the money men.^° 

In fulfilling this complex role, the financial aid officer munt also 
cope with many different socieLl problems and academic issues. In the 
following sectiOT, several of these issues are identified and discussed, 
especially as they woric to influence the role of the financial aid 
officer and the students that are likely to be his clients. 

Social and Academic Issues Involved in Financial Aid Administration 

As has been previously mentioned, the fonralized field of financial 
aid administratis is relatively new in the area of education. Thi'^ 
reflected by the fact that there are verv few professi<»ial ioumals in 
the field, that few woricshops have been held throughout the nation, that 
there is no national oode of ethics, and Uiat most of the training for 



20Dickson, Douglas R., 'Tto You Believe Anv of These Ten Mvths About 
Financial Aid?" College Board Review, 73 (Fall 1969), op. 



1'^ 

financial aid o^^icers has been that on-the-job traininp. An in tnie 
in any nev; occuDational or educational area, a new discipline brnirs 
with it new problems. 

One of the major problems that is attached to fincincial aid admini- 
stration in collep.es and universities revolves around the poneral rocov'- 
nition that formal education is one of the few remaininp avenucn of vor- 
tical mobility. Few vaung people are currently able to set up their rv.Ti 
businesses, begin faming, or to establish their own enterprises. Moro 
and more, the only way in v*iich a vounp rerson can obtain a job is to 
become sonehow Qualified by attaining some type of forrral higher educa- 
tion. Since this is the case, the rrajority of the populaticai has berun 
to view access to higher education as a right rather than a privilege. 
At this noint in history, nearlv 50 percent of all college-are ner5=;onr, do 
enroll in some kind of institution of higher education. There ari^, 
however, several groups of people v*io have experienced a pvont deal of 
difficulty in enrolling in college—some cannot afforrl it; sone come r n"»rT> 
high schools which have not adequately prepared them for oollere work; 
some perhaps do not know how to take necessary steps toward college 
enrollment; and there are probably seme who do not know if thev should 
undertake the risk. 

Agciin, in our naticxi, there is an increaising conmitment to the 
notion of equality of educational opporttinity • Since education is a right, 
and Gince education is almost a necessity for occupationad placement and 
success, all persons should have an equal opportunity to pursue higlier 
education degrees. On the other hand, it is well known that this oppor- 
tunity has been denied to many disparate groups of potential students. Tn 
a massive attempt to resolve this basic problem, financial aid offices 



Vor ^ v**rv ^ \rr^ pvoap of rotenti'nl ntudpnt^;, thn firiruicM 'tl \\ ^ 
<vlnirnp»tMtr>r holds ^h#» key for the OT^portiinitv to r>ir*iur» hirti*'r' !^ 
tioru I.**., it is the financir^l offi(?er who \^ tn r^ssumi* th#» Tt»'.t^>n- 
nibility of provi^ling an entitv th^t many claim is r\ b^*^ir hurwin r i^^lit. 
It in thiFj feature of the iob that Frrorfrin^^ claims m,\kps th«' ♦ in. m i «1 
^id officer ijnportant as well as potontiallv danroro'is to thn wtioli* • -Ih'T' 
of the American nation. 

iio lonp as college attendance was the privilepe of a limited nr^-pc^r' 
tion of the population, it was tufficient that it proceed with ml.it iv»^Mv 
little public monitoring. A« c"-*oess to hij^er education has a«?sirtf*d 
propTPssivelv greater importance for increasinp numbers of necnl^, 
however, there has been a new oortfidtnent to examine th»* nroc^ss vkI to 
TTttko .1 p^iblic accounting, of the outccrr. Most aiithor*;'^'^ arme thdt litti* 
i'^. now Vjiown and much more mLir>t be known about a^lndssion to orillm^' i< 
tN^T^ to be any hope of movinr toward t^>e societal ob^ortiv*^r r^r^j 
raiiiini? pul>iic acceptance. Willinrhaw^^ asserts tt^t in th^ ^\re>\ .^^ 
oollepe admissions there has been a shift from a scholantir to a '.o<'i#»t.il 
philoecphy. The treditional echolastic view ijif>lied restrictive <>»nin-iofi, 
traditional curricula, and cloee attention to eradefnir standards w^ 
nrepsration. This philoeophv* which has been historioillv drwin^t In 
nost inetitutione, bore the isDlications that oolle^ %irs desimed for 

^^rtxxmkin^ Joseph , Conventional FinanciAl Aid Obeolete?- 
Collefe Board Review , SuMr 1961, p. S. 

^^Willinpfuiii, Umn FVe— toeee HiAer EAioetiqi , New Yor»r: 
Gollefe E>itrinoe Dwainetion Boerd, 1970. 

^'Loc. cit., p. 9. 
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t hf" i 'V . i» V/ I o' f » ' ^ • 'I , i i • i \ V' "If* >• ,.,«;•. • . • 

r • • if • ' . 

'V; . ^ ! i*^' ' ^: ) :: - ' ^.1 !♦ ■ i If 1 : ' • ' . . r> ' - 

t-'i Tir^.l l;>Mit to ' l^'V'-* ioT ar»'l r'alrit.iUi ih" i m< ^ • I 'i n 1 ' 'f'f, i;.-- 

tM.O 'iw im: • • , Ills iOM>r' J 111'", iri'l ^^^ 'mIk* '^••r-'j :M 

T»« -/;''f /'•>;:,!• r •■»■ ,i jlt< ■ ! ] n {' ^r* i L":! ■ ' m ( ^ , i •/« . ^' : i. ■ . - t - ^ , i. r ^ i I' i? 

v;;t;. I 1 ;v':il7 !i'^ry#'iit ^ortnir ,< t 'rul'v^lijil ij*..*.!', irvl ir:t.>r* .t . 
TJv ' I ^^'jO^nt , hcA>'Vt^r, ar^* * fi*; r*' r-^ nt- - ! wi^li ' mil: it' 

In ^'.t.t|r/j,^ -^..^ * ^irv' l'»',t 1',' t-; jr • ) '^vi'^t i--!;*' wl.i.'M 

L*. Iv 'rOTi <^ !isr^!v*>rt^peH b^nr K , th*"*.** 'wn '.i^tr^r ih^n** with ft-i- 

'l«*ntial nrr^x'f Ity sevi-rr^lv Hr'iit tho v ;> ilit^- , ♦ i^lh-v.-^ ir>l univ^-r- 

lirdt hir; rficic* of rollepaa to thos€ rv^art?«;t h^n ^v^r•^ Tn tho nxtcnt 
that iiear+>v rollepes chararterized bv hlrh tuitions ^vkI *?elerti7f» 
^fcni ;slofi'^, such a potential student is d#nnef1 .t(*r< fjsibi litv to hv^' 
cHtion. This is a fact that moat persons <io anVjwwl^^W. cy 
arraars to be rooted in what* if anvthinp, -should he <irt\e about it. 

A^new'^** clainK that thens are two methodn hv whid; unnuUi^ioii 
'-.tuf tents ar^ beinir swept into oollej^e ••on a wavr* o^ t\\c new r.ociali'^m'*: 



'^'*r>pino T. Aimew on Collet ArJmissinnn,*' Co}\opi^ fkvird Pevifn v^ 
^yf inp 1970, pp. 
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V,.- |, •'•':orii :ir •! iPii • "^'^r. i ^' i ! r^M^* ^ . i 
, ni''-r I* ■ • rr'-'l l»'fr whl'"'. If. I'.'' ''mW^h^ ' i:. ' 

• T^'^^t^*! our ourri .i ♦ ficult i^-^n tii^- Iv; v?o (rin-l ^ i>'ni ♦'-^ 
Liberal ricarlmician?;) that ^ .joi],.^'^ nr univ^'r" i»v 

'^>houlrl double 'i-^. settlenrnt hcniso. nricc' th»» >n VAf 

naMo that M^^pTr- or culturally M(^pilvoM vounr- r^*T^" • h'-^ul I 
a<lrdtt<»M to first clriss collev^os, withoiit th^ u'*u.il pt^^t^«- 
quir.itf*';, the escalation bepcuu 

rrx)rTi A)^rirv;'^'. ner^pective, 'inv '^Mi^lent — ^ ! i ^..i' Iv-irt ipoci minoritv* iM^Mii- 
menibers or not— should rot l^e acimltted to collere h^* dor-i not rnru^t 
certriin ->tandar'iizd academic requiremnnts; ^urth^-^rrK-^pr* , it i- rLiir'H'd 
that the piMctice of admitting? unqualified ;;tud»^rit'^. r-vid sul)soqu(^n1 Iv 
fl'inVln*'. thor nit 1 unfair. Arnev;, who e5;pou;><^^. h belief in "rntur.i1 
riri -itocrcKv," upholds the traditLonal rvitt err of rr-ler^tiv*- nollev^^ .vi- 
rrii-isicn as \ r,rirTT«tic tool to "^irid, to nurtuiv* uid to cidv.ino' th- 
riatui-..! .^r i.;tor-racv throuph th^ ri^^orrju'^^ dorkin l?- ^< irit»»llo(^tu il ( (^n- 
pf^titU;Ti." Hiis particular' two of ^ar^^w^pnt ha-^ drawn a rr'Mt ''^mI o! 
opposLtion. Astin/^ for example, states that Apn^-w onlv reitervitos out* 
of the fallaci'.>s corronlv ased to 5;unnort the concept stdoctivA-^ a(i- 
Tni->r.ions; that acadmic starv lards are somehcw detemir^ed bv admission 
ntaiidarxls. Astin nakes the point that if thin werr* indeed the case, 
there would be no need for colleprcs to award decrees nor to assini prides 
nor to even assure any responsibility for educatinr the 
would simply serve as talent scouts and certification a» 

^^Astin, Alexander W. » "Responses to Spiro ApT>ew on College Ad- 
missions," Collefre Board Review , 76, Suriner 1970. 
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naiiv luthcj '. 'iiKl pesoar>:her'b ) , but ther>i ir. r,till ' ' ' ^-'^ t.> 

do with the who aro not mejnbers the "natural : ll.jtf h^" 

nki>os the oi)c;er^'ation that o'ir society has roduct' 1 • -op's '>T>t l.>n 

to onlv tvKi) alternatives: -^o po into the armed ser^z ^ to 

colloFe, fie raises the question of v;heth#^r our erluca* torn, 
war. desipjied for a very select ^qroup of vounp, rH^opi' ndo .ir>ni i« 

Cril:)le to the neecis of a rrasnive heterogeneous boch- ^* t-, Jn 

exnressinr sone doubt of the feasibility of thir. end asscn^ts 
th<it oiir present financial aid system has evolved ^rr>r- ^tn to 

provide for many a kind of education which was den fov;, 
\>fhil*^ he claims thiat it is worVinp fairly well wit .its ^or* 

which it wan desipTied, it is "hooked to a rocket w nlv nno 

direction and which is loadtjd with passenporc v^o v; » rvinv 

dir^^ctions, " Apain, it pirovides assistance only to - who mko tho 
socially accepted choice of fping to oollepe; there is Littl^^ heln avai - 
able for those v^o mipht try to undertake an al tentative career. 

Needless to say, students from low income families need all the 
help they can ^et to po to oolle.c^e.^'' The kinds of help that they 
receive, however, can create certain kinds of problems. As morn and 



^^iatc*, Williart T., "Could '^'^lis Financial Air f nd 

Student Unrest?" College Board Review , 72, Sunrr^r l9i x 8, 

27 

Hanford, George H., and Nelson, Janes F. , "Federal Stu<ionl 
Fblicies: The Dangers are Real," College Board Review ^ Sprinp 1970, 
p. 18. 
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more hel^ - 

outv.v?irh t>,f 

some rrav l.e j-iv- 
educat ional r ar^- — 
between prarluatior 
cons^ ^rvativf: . w 
from a . jmt-er 
\v. liph^ of prr .T 



- jnula- ' ' n 

' iew ■ i • f ^dc 
— :ev co^Mp ^ ^ 
'^^ i a low-i: omc 

cie: t- obli^Htinns, t^^ 



w re the econ^'^ Dotential not v^r" i 
then, is that ^^^^ potential jdent.s ma* 
attendance on ^ • isis of thai:" WTllinmf 
as well as thci ^. ecnnondc b^ckrmun : 
claim that f in'^vr i.-^l^ • conserva^ >ye stucl^- ^ 
denied the rjlimcr nter in the 'ireas 

the military -"nd — ^:er major social insti j^;- 

This particu-^ phenomenon of denia of a,- 
Gourapenent for ^^ jdents to acquire finar/:ial ii 
saliencv in view r^'^ various phi^osorJiical anc »^ 
surround national or^orities. >ur nation is pr^se: 



' . ^hf3 low- 

-rri'. h! 

; . *. < I i M (»r^n. ' . , 

' a I 'I'v.oc i \ ' 
it th<^' * inir.' 
: '^"i-n^ ol Lm : : ! » 
: V that some r^* ♦ -nt 
wav ^r^^m raior^ 
''-^lat ^his couLl np.'^ 
froni cnllero 
^r-ike "^inanc .al r i ■ 

Tvinv w}v^ would 
't -.PCPssarilN' 

' the lack of en- 
ssumes even rr^ater 
. controversies which 
dedicated to th^ 



financing of educarian that r€«nds particinatic r suprx^rts the 

militarv effort enterprise which in and cr is beinp^ callec 

into nuestior). Tlis is exenpl ^ led bv (1) ca^ - student 
jsidize^ -lar^orMkl military mmom±e^^ (^^ -wt > ' . ^qed R^rr 



^^Sidar, Alejawd^ G. , Ji 'The TiwK ^ ar 
Hipher Education/' ' cuMege Boar Review , nrtner 



C5^ 



^'inancinr 
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pr -'i-s ■ :::-':)7C, apt;- '-^ -iv^ (. • 

or ..l-"".;--' ♦riuf:ational ' 'ort'.r.i * 'o^-. ^r: 

* '^r^, arrl (S) ^.ubs!.^. :tlon of r.irhrr : . \' ' 
V ' v;ho ha'.'n r>ar^ i^e<! in war ' or v 
i:^* r^rvitional policinF -/^^>)n^^,. At l*^r=ic:t ^.-^ ■ r 
di:"-^tlv excluded from ^n^se tvpes of ^undinr: 
inv^:.ved in military e^^^^r^s. There are sev*^^ _ ^ 
as '1 result of trds cun^^nt policy of student \ ^ 
of ^he militar^-^ --^"^ort. In the f irst placG, t: 
the major milit<=^rv acadt^mien ($162 million) is ^r^ 
that provided for the entire National Defer ^- 
million), and this fif?ure does not inclu^l*^ 'he e.^-^* 
praduate institu^os of the three maior :• ' Itar*/ * 
Bill for the pas^ academir vear ^-/af: aporcximat^l* 
been conservatively estijrated that the r^uLlic bi: 
years of education in the major military/ acadomi- 
figures does not include pro-rated shares of the ^ 
facilities. 

To the extent that there is a comnitnent to i^. 
and equal access to higher education, it -nust ^> 
v*io have or are currently involved in the militar* ':r^ ^^oear to 
have "more equal" opportunities than is the case wi^b nr^tmr notential 
students . 



■ th*^ '^>^r* i 
rorrari ( ? v 
* or th<^ -.'v .^ 

: -'-n. It • 
';t for IV 

wsical plar.t 



'^^ opportunity 
i?!»d that rrale^ 
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^^Ibid. 



Tv- • '".at there may be a shi^^ in narionril r>riorit ie-i , 

-••/^T . ^^V' " ' lenr. ^^^^(i not be solv^-^ : nrr^-^lv bv ^-a} inr rr>n»^\' f'nr«^ 

r-x..^ '- - potential '^tuderi^n. n'^re v/ill 'till th.- i>m^! '-^^ 

' * "'rr- * ^'ollepe to the needs and interests tlio indivMn il 
. 31 . . 

-arris indicates, students will need several "r>^so\ir(-pt > 
urzl^'* ^ ' -3rr)us to help them overcome their special problemf; — wv] It 
5-^ -^ris j-:*^car*^le that one of these uncles will have to bo tho fin/in^^iiL 
a : of^. ?r. 

Bv T>e:ial problems,'' Harris means that there are certain uninuo 
prcrlemf ha-^ a lower-class adolescent is likelv to face in adar>tinp to 
th- Tiidc -^-ci iss environment of college. One adjustmpnt problem peculiar 
to thi^ v-pe of student may be his intensified apprehension unon 
aDproacr.inr ^e cantDus. To him, the campus is often identified with 
cerrrain Deopxe that he has met in the past — men who sit stoicly behind 
massive, Lnpressive desks and who live in aloof, clean, quiet suburbs. 
When ^e not feared these people, he has felt crude and uncomfortablp 
in tneir ophisticated presence. Such perceptions of the white middle 
class on :^alf of the poorer adolescent often produces reactims of 
se^ /ili-t*: and hostilitv; and this perception is likely to affect his 
relationship to the campus. 

Another ad-^ustment problem for many lower-class students, especiallv 
those from nara^ or semi-naral £U?eas, concerns the strenfrth of familial 
ties, I^, for example, graduating from oollege means that the fn?aduate 
beoGWBs « manber of the middle class, then success in collepe for the 
disjd— iiaged student almost inevitably leads to some dejgj^ee of 

31«arris, John W. , 'Ttew Role for the Aid Officer: 'Resourx^ful 
Uncle V * ::QlleBe Bodurd Review , 67, Spring 1968, p. 2U. 



'iiir-rt-a* fror his ""^milv. P;cri a ".^v l.- ^.- .r-- 

oil*-:'- 1 lead — but he ir. incre- :. v ivnr- t^.^t f» 
.ed^: ni: ^ .v/iil t>e awav from that wh: : '-^rr. i r-o-" 

'\o\ivce c* :-oport. This is quite diffe^^^nt 'var\ t n'.riM* • 
middle c^^— sor v*io i?^ merely fulfilling ''amilv • -^'ctat: r. 
siicceedinr in college. 

Cer^^in kinds of cultural values mav also result in ccn^l^-^ v; -n- 
disadvan^ -iped students eriter the campus. Chicanes, '^or example, 
taught that it is improper for a person of subordinate^ status to v> ^ 
superior iirectlv in the eye — to plance downwar^^ uiicn beinp addre^so' 
the prope* v/ay to express deference. Little childr^ do not look adu:*'- 
in the e^'-' when beinp spoken ro — to do so would imr>-v inr JDordinat ion. 
This stands in marked contrast to niddle class norm^; tr _ook sompono in 
the eve v#;ile talkin^^ to tlien implies ^onesty, ^ inceritv. ::onv-' ction , 
trust -v^ramrhiness and self-reliance. 0: the oth«^ hand, look awa^/ I 
indicative of dishonesty, Drevaa^icatic:., ccwardice, and i^*-erior mc* vf^ 
A Chicano student, as an illustration, mirht arolv for a :*ertain am" jir 
of money from a financial aid officer- The officer in tiom would lo - 
the applicant in the eve and ask, 'TDo "PDu REALLY need thart mucti Ttcfw*^ 
The ChicflffK), in jsrantinp deference in M:^ :xfrd w^th the m aiwu. ir whic 
has been socialized, would look dovyriii and answer aff irnertivelv . The 
financial aid officer, given that he im jncfamiliar with sudi sub- 
cultural i*vsical expressions, mipht nrliyte tliat this shiftv-eved 
Chicano wias lyinp and oonsequently denr his request. Such miainte i tw' ^ ■ 
tations of oc^Bbni^^fltionB are quite Utoiy to incr^afie the ••sjvfcial 
problenr^ of adjustment for this particular student. 



^ t: • ^oncerr. ■ * ir. r^" : 

. ^ -r.ar'o -x \%:t r*^ • ' nw - ■ 

^r1?jriit\^ ' "^'incti:. ar v.: — . '> ♦ ^ • 
in the r~****^^tion c cr :_c» t "-ir^- ^-•■isp^l ^^-r.^-f 

"en :! -se disadvantaj^ed stude'"" t: •'i'^t^_-^r- ^^^-^norn-ir rr^'^^'' 
r /« r -^Tosefu^lv anc persisterrrlv toward ~- : -^-itPlv ^r;tr^^l * 
Tixy^.^ ^ a:, to keez financial ^rira: . ^air. -^^r^tain '^t . ient"-. *v ■ 
yar .o:^ .noritv a?ours may nres^rt adaIr:^ona^ -^TDbl-^^u^^ the ^'^^i^Jal 
5.^" : of- ?r alonp thes^ dijnensians, Ap*^. • srw* In'^i^^^ t>-lbes, " ^ l^ick 

ir.-li* certain Eskinr tribes, and anranr Chi'-.-vic^, *^h(^ - i : _ 

■ ic:. •> * *t based alone ^ontt of • rcrnrj. — -r-l- >?Tvi-Ti . "n !i- 

•id^'il *a*^> mone* is exi^ecter" ^^nar^ * -v' ^^or**" . ' •• *: 

lines C" master, illness, or — ^r^xv^. "cr- ^h^^v^ no> v ..r -rvi. 

■ ners- .i -^r financial tribtLur^rior r-r^ -* — v ^ 'our 
jck" f ■ indi'/ioual invcliiec- le.'r:: . n. 

:tire : sometimes distant ~lat, >*«s, ^^ven ^ — ••^ - A 

•-:)unr blao- p^ Jdent Tay part witt. the -rms* ^-^ rrtaf-'fe^ * . nrcial 

_j.d ^^cauj* a "ist^ back hone is ir ^^aEL^--"" ::/liar. st . . - UkT* 
*an^ lis nx>nev _ a ::ousin with fin»r ril -3nL^-«3!B — ^^te could ^aa 
ever- ' familial :xnd tribal disanprov^ 1^ rr. ' not. To the ex^ -nt that 

-haRt::-A- ^i-: at^ic«r mar jd^ m^ilietr wit*: saucri custoins, ^ ' • once 
a». ,^r. ^iif^v tc ji.iv! mrw tne ''^^'leciAl rwltlems'' of such ^ufi^»nts. 



•-IS, 



Th^-^ are but a few of -^^^ '^ociai acatieri ' issuers w 
faced bv financial aid aaminisrrarors ir. the forthcnminp vea- . 
in discussinc' ^xrected : uture "Trends, predictet-: an incr^asln. .^rr 
on accountat : ^ity 3nd on 'Tiar^ nosed research/' He clearlv ennnr*^ . 
tt:*^ point that financial aid r^^icer-^ are epinp to have to do somp •' ■^ 
ri^oreus iiBftf'J O tJulo p i nal studies in order to lepitiiaatize the rrofe'^^Tn. 
As the crjrrmn investigator? iHve dis^covered, theire appears be l^-^tl* 
work this area as of yet; as crther surveys have indicater^ therr '^^ 
net ranch sui^DTt anonp; financial aid officers either for cor -^j^^nr 
re.aej lJ^ oor ^or learning to interpret the findings. 

Such ar&«nrts at enfirrical researeb ^\all be needed ev^-r. marp 
the fur as Nelson predicts, t^^' i ^ will rnDbablv be nor^- 

pro««nB instituted by botti the federa^ and state govemmerr^ n ^?^or 
to bdrter jCxw the needs of students ^.-^ the «lucartiona^ ^rr- r*r ^ r 
v*K>le- One of the major pnblens in rrr- areoi of ^^xsanc a 
accopmn^ Me^lsGn^ is t^mi there are \miw stTJderTts yr are ^ot inf jj ih h 
akxxjT the ^^mm^stgy proce^ores for obtaminp fioHncial a^F;irrrancr ; ^--^ 
hie peranetr^BK, this is one o^ the im impartwrt arcan for ^ho <-nrrr^>Tu 
tration of the e ff or t s of finwicial aic offlfyrc. ^searsrh in am<^; 
such as tJwBfc oDuld be ^mpy halpful ir lefining and loo*^mr taiy^t 
pofKilations md in detsMiniaa viiich liiirti of fiiwiricii^ i aid nack^^ 



^klMu Jmss E.) *n)0caRt C un pw Mu ional Addon and ttie New 
Lepisi^taan,^ diacussicsn manted at 9nrt-*T\OTn Tnftinin^ ^^nopnsn for 
StudeMr T^naKdal Aid AcMBiArotors and Othor StuAent Ami-rtsce 
Bersawfci. IdiiK) State UniiParaitv, Pbcatello, Idaho. July . \ 1977. 
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research by Brvan and Erickson,^^ for exairmle, indicates thit rh^^v^^ ^ 

discreDancv between students' educational aspiration? an^i r)lan'^>: a hlr': 

school student may aspire (desire or like) to fo to cnliere, ^ut hr (io-r^ 

not Dlan (expect or intend) to do so for various rea^nn^^. -^.t tr.is roir.t, 

it is a moot question to be answered by empirical procedur-»s i^ the nrr- 

vision of financial aids migjit have an intoact upon the ful'^illrnent of 

student aspirations for collepe attendance. Kinball^^ has tav^n a ^,toT> 

in this direction in finding that the availabilitv or absence ^mall 

scholarships does not alter students' educational plans; but Flton mi 

Rose^^ suggest that the granting of scholarships is related nrr^vinurlv 

defined levels of academic abilitv (i.e., the traditional schr ^^ti- 

approach to providing; college accessibilirv) . lin^irical -:ata :hould \^ 

conducted to detemdne the ijnpact of more recent -financial ain -^rofrrarrr 

and packages; future trends in financial aid shall dmand tha-^ ^hi^ sr— 

of evaluative research be done. 

Manv of the issues which have been discussed in this section werf^ rh 

focal concems of various discussions and presentat > nr- prx^ferr^l in tn. 

f^hort-trem training program. These issues, dcfiiwd hv ner^i?;inp Hio u r 

able relevant literature, provided tlie basis for itenr inclu^^^ ' in 

the questionnaires filled out by the program particip«ts . The procedure* 

employed for the program evaluaticn are described in Chanter Two and th^ 

findings are presented and discussed in Chanter Three. 

**Brvan, Clifforrl E., and Erickson, Edsel L., TorecaK^tw Student 
Dropotft: The Utility of Academic Aspirations aaid Plans, Education and 
Urb« Socijgty ^ 2:U, (August 1970), pp. 

^5Kijt4>all, Roland B., "No Scholarship Help?," a^. £^1- 

3^Elton, Charles F., and Rose, Harriet A., 'Ter^^onalitv Character- 
istics of Male Scholarship Recipients, College Stxxtent Personnel . 8:U, 
(July 1967), pp. 261-264. 



CHAPTEP 'rvK) 



In this chapter, infonraticr is preserrted cx)nceminp v<=iriouf^ 
characteristics of the particiDarrts, the location and the facilities in 
which the trviininp^ propjran was cnnducted, th' proced\ires emnlove^l for 
the collection of the data, and *tie types of statistics; whirli wero u^oi 
for analysis ♦ 

Site of the study 

The training Dropram for the firaancial aid administrators and 
other stixient assistance persomel wae^ held at Idaho State Universit\' 
in Pocatello, Idaho • Most of the presaentations and discussions were 
conducted in two large conference roons located in the Idaho State 
University Student Union; other infonnal programs were held in local 
parks or assumed the forrrt of field trrns to various neirJihorinj^ com- 
munities (e.p,., migrant labor camps ^ the fort Hall Reservation, otc). 
The participants were housed in a oOTfkus domitory and were fed in the 
Student Union Buildinp; therefore, it dan be said that the program wa?; 
structured in such a manner that very close and intensive PTDur* inter- 
action was ensured throujjjK>ut "die two week period. 

Sample 

It wcis originally intended that the program participants would 
consist of experienced financial aid officers located in the Region X 
area. When invitatic^ were sent out^ however, it was discovered that 

29 
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the majority of these persons had attended similar wnrkshons r.opK'tinK^ 
durinp the past two years period. Furthermore, thRnc nersr^nr, sii(Mro;;t* • I 
that new personnel in their own offices would be TTore likelv to honot it 
from the short course training program. Consequently, the lif;t of por^ 
spective participants was expanded to include inexperienced as well a^i 
experienced financicd add officers throughout Repion X and VIII. As a 
result, there were nine participants with no experience at all in 
financial aid administration, eight persons with les?; than one vear of 
worScing experience, fifteen who had worked from one to three years, .ind 
only one with more than four years of experience. This divers itv of 
jc*>-related experience worked to enhance the interaction of the par- 
ticipants - the clizTvate of opinion ranged from expressions of idealism 
by the beginners to that of the hardened pragjiatist. 

In addition to work experience, trere were several other 
differences among iJie group participants. The age distribution ranred 
from 20 to over 50 years of age; the modal age fell somev^iere between 
26 and 35 (N = 19). One fourth of the participants were females. 
There was a scattered representation of chicanos^ Indians and blacks, 
but the majority were white. 

The educatiOTal badcgrounds varied considerably. Of the 36 par- 
ticipants, 39 percent had majored in one of the areas of the social 
sciences; 25 percent had majored in education; 22 percent had been 
educated in either btisiness or accounting; and lU percent had received 
their training in Ihe physical sciences. Six persons had not yet 
acquired a B.A. and one person had received a Ph.D. The largest 
najcrity held M.A. degrees (UU percent) and 36 percent held at least 
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^ B.A. depree. The vast majoritv of the respondents (R3 Tx?rcent) rlonno^l 
to continue their fonral educational traininr. Thrir^ ^ril ipio', ^Mprc'l 
from C5,000 to over $17,000 per year; the averapo infY^mp ^^II N/tv;«*r>n 
$9,000 and $11,000. 

The majority of the participants resided in the peopraphical arcM 
v*iich includes WashinptC3n, Idaho, Utah and Montana (58 Dercent) ; 
percent were frxxn the Dakotas, Colorado or Alaska; and the remin^ior 
were from Pennsylvania and New York. The largest percentage of par- 
ticipants (50 percent) worked in four-year oublic colleges and 
universities; 24 percent were enq^loved in public junior oollepes; 15 
percent in private four-year colleges; nine percent in private junior 
colleges; and two percent were entploved by vocational-technical schooln. 

While 30 percent of the respondents stated that they held no 
additional positions other than that of financial aid officers, 3U 
percent indicated that they maintained additional teaching or admini- 
strative duties. Twenty-six percent served as counselors in addition 
to their financial aid administration duties and an additional ten 
percent held other various additional positions. 

The program participants had been eraolpyed in a number of diverse 
occuDational areas prior to Hieir becondng financial aid officers, 
Approxixnately 42 percent of t3\e respondents had taujdit school or were 
directly involved in -the field of education. Seventeen percent had 
been employed in business or accounting; eleven percent came from 
clerical or sales woric backgrounds and the remaining 30 percent were 
either involved in unskilled labor or had been students prior to 
their entry into financial aids. These figures oorresTX>nd to those 
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•oiTiri tf/ ^4k^tZM'* Which lndir«t«» that ^ fw»p^it^«i o' '<rvr -i . . i< ' 

'jfUc^r* drmm fmw th« fl«l<J* of ^M'ic^tinn Njrirtr- 

Thm findin^i of thl» Btudy «rs primrilv b«jw.i utnr rrv-t.- t, 
pont-tMt, aid pirtlclp«tt nbt^gvttor niw. » <u>w i . Th«» ^y<n»r>«l int#»f>» • 
th« t««.tMt t«M to AMflruin v«rlaM «ttltTjij»<i 4nr1 nrlninns r^rrxi- 
'i«»t« prior to th« MoHcihop. 1h» rrvtMt oorwistad o» nu#H»rlr»i' ' .-r.- ' 
to •licit standard bion«ltiio«l <iatm or. *nrh n«-tiri-w>t , ws •tTlturilrv^. 
Itm oQn*truct«d on a UV«rt-tyi» •q«U (rMrontM rw^ml 'ror 1 to • . 
with I • f?tronflv A|9««; S • Stran«(lv DImttm). «nd ^Ik orwn wyJ-i 
nu««8tiofw (;;•• Appandlx i). This ouMtlonrairv um mmm <K>ninltr«»rwi rv^ 
th# fir«t <tav of tht eroiBW. Du» tr> ttw fact tMt imnv of ttw l- 
n*»tt MT* iJWMfwrimoad on tfM lob, it >mm «ttlciMt«d ttv*t this *#nuM 
b» tfwir flnrt wfiOMr* to mmtaI f«ctor« that ttw nuMt<r«vM(i^ %Mf« 
<lMifn»d to 4M0M. for this rMson, it «m •icr^'tort that thr ^^mi t » 
to MWMwl <iuMtiom MDuld eeraiat of ttan't Kr«#" ««1 n^w^idM- 

Aft«r ttw fimt wMii of th« nroivw^, « nid-tom •viUiMtinfi 
<*mAKtmd (S«-» Af9«idi« C). 1h« bMie nmrom of this ouMticrawiir* mv* 
to ppoidd* foadte* to tht pPoanM dirwtert by MiMiii^ p«^icin«it 
rMction to ¥«iAJS dlMUMioM, rrmntatiflm, fUid tHw. ate. Th* 
r mfem O mt t m «lao ai^imad ¥«*ieus imptitiam l^rm for th« tww» 
of ■ W 'l Mtl iii thM ttwy dwirad for tha followiiv waali. Sineo thU 
MTtioUar t wtn — I t mm «iaoy«d m a fa«te* MtMniaM, it i* not 



*^Caa«Baa, Cl^rmoa L., *^CarBor ^ttanw of fliMncUl M4a Diract«w«»i," 
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uvi^ for eirtmivB analysis ir this rsTXjrt— the react iorw thn r#»«-.Tt^j,- 
iwts to wlnus asTwcts of the rrrxnw «w>»» fr«s«nt«<i in T,tI)1*»s • 
In Charter 1>irae. 

The poat-teat oonaintad once apAln of various «ttitirlir«l itcaw— ttK 
nm^ questionnaire and the sane tedwiiqueR %*ere enrlrvrvi as In tho nrr<- 
teat (Sae Afjoandix B). In this iMwiar, It %ms intenrlerl to me««ur»^ rrrmv 
attltudinal changes which Mii^t be attributarl to the impact of trK< wnr*- 
ahop. The participants, who ware Mnerallv >«ry cooreratlv»» with tho 
f aar ch invaati«atora, were entreated to answer as thoufiht fully and 
honestly aa posaibla. Hanoa, the reli^ility and validity of these scales 
MjBt be a ou ap t ad at f«oa value and are, narhane, a function of the in- 
tsKrltv of the r aapowkn t s . At the sasM tim , a second instnawnt 
sia M ssd r ea c tions of participsnts to ths content of the nr«»vioun wnek'r. 
preaantationa and aolieitad sup«sations for future nrornvnn. 'Hime 
responses are M raa it a J in Tablaa S and 6 in Owv^ter Thrse. 

Ths priiMry data oollaetion instnansnts— the pre-test and thn Tv>f^t- 
test war* dssi0Md to asssss attitudea and oftinlons /^brut certain r^i.il 
and political issuss im^vsd in ths fisld of financial aid acknini'-.tra- 
tion. The projset dirsetors had alao oonstructsd a KnowlsdMt and infor- 
MBtion invantorv (ssa Appendix D) which was alao adnlnistsred. This 
partioular i n a tn aaw it was intandad to aaeaaa osrtsin ooanitive rathar 
than affective factors. 

lha infonaation froai the basic data oollaction instnrenta wss coded 
and pMnohad on im oarda. The analvaia wm oorvluctad with t^ie help of 
the paraomal at the Idaho State Uhivaraitv Ooa^Mtar Center. The 
■ajority of the findinm ara baaed upon p aro a n t i ^je and fram^ncv dis- 
tributi«na ae that ths raadar nay sera aasilv intarnret them. V4here 



neoessarVt oomelation matrices, oontinj»ency coefficients jvyI othor 
appropriate pex>amBtric and non-parametric statistics have been emrlov<' 



CHAPTER THREE 



nNDIMC3S 

In this <*at>ter, the «tt«HJt has been made to «nf>lov rather simplp 
statistics and a low-level, straight-forwiard tvpe of aarwdvsis in order 
to facilitate interpretation for a reading audience with a diverse back- 
ground in ten» of simDle percentage and frequency distributions. In 
general, the major oonoem is focused uoon the attitudinal changes as 
assessed by the pre- and post-test questionnaire (See Ainiendix B). Ono 
of the problsB* in analysis revolved around the fact that three rersoa". 
dropped out of the program or else did not fill out the second nuention- 
naire. This imist be kept in mind while reading and intenireting the 
results, for ^is amounts to a nine percent dropout rate; this difrorrn*je 
in the pre- and post-test population must be accounted for in inierpmtinr 
the findings. 

In enter to detemdne whettter any attitudinal differences assessed 
mif^t have been statistioally significant, two different statistical 
tests were used to mlyze every quest lomaire item: the dti-square (x^) 
and the t-test. The results of these tests are reported in eac* of the 
following tables. 

One of the first things that was asked of the partidrents in the 
pcx)gram ooncemed what ml^ be termed Vob Satisfaction" (See Artwndlx 
Items IS and 16). The questionnaire items, the distribution of resnonnen 
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and the results of the and t-test analyses are presented in 1 o 1 . 

As may be seen in Table 1, there was a change in the depree in 
v*iich the participants axrressed satisfaction with their jobs. Verv few 
are undecided, and during the post-test, no one expressed dissatisfaction 
with their jobs. The major shift occurred among these people who had 
"strongly agreed** that they were satisfied with their jobs at the 
beginning of the session and who then changed to "agree," pertwiPR iirmlyine 
that their convictions had been s cm a uh at al««red. At this point, little 
can be said eis to v*iy there was a raducticx- ia the strength of exnressetJ 
satisfaction other than perhaps some of the wrticipants may have beon 
led to question their oast perfori M nce on the job. As indicated in the 
various statistical tssts enoloyisd, there was no shift in the mean 
responses and the results of the x^ and t-test analyses wiere not signifi- 
cant. Hence, althoui^ there w«re some dianges %^ich occurred ovirr the 
two-*#eak training period, the changes were not statistioally significant. 

The majority of the persons in thm program were ouite undecided 
about whether to oontinue in their present jobs as a career. Again, the 
changes in this attitude were insignificant—both statistically and 
socially—throui^KXit the two-WMk period. This particular r^ironse, 
howevwr, probably typifies the majority of the working population in any 
vocational setting. 

As noted, there was a slight reduction in the degree to which the 
participants expressed sa^lsfloation with their present jobs. A series 
of questions were addressed to assess these people's perceptions of the 
role and the responsibilities of the financial aid officer. In Table 2, 
the questionnaire items and the responses are presented along with the 
results of the statistical tests. The questionnaira items have been 
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classified into four categories: (1) Pr^nary ^unctions: C^) ^ :'oT^^";t u\ llnr 
of the Job; (3) College and University Relationshit^s and ^esponFut ilir v^^-^ : 
and (U) State of the Discipline. 

A visual inspection of the data presented in Table 2 indicate?; t!iat 
very few of the statistical analyses yielded statist icallv f;vmi*icrint 
differences between the responses which were eliriterl during iho nr^-'-tt^^^i 
and the post-test. Consequently, the discussion of theso quo?;t loruuun^ 
items can be focused upon various apparent chanf^GS in tho pf*rc?ent<iro aiiJ 
frequency distributions of responses. 

As previously mentioned, the questions and the resronses have been 
broken into four sub-categories in Table 2. The following discussion is- 
based upon each category. 

Prirrary Functions . In Table 2, the first four questions deal with 
the participants' perceptions of the primarv functions -nnd rv^sronsi- 
bilities of the financial aid administrator. Ar, mriv be noon rion< the 
distrnbiition of resT»nses, the rrajority of the participants at tlie 
beginning, of the program felt that the priiT«ry fiinction of n tinancial 
aid officer is to assist students in obtaining financial assistance. At 
the end of the training session, however, the participants were somewhat 
less likely to "strongly agree" about this aspect of the role — and a few 
even disagreed with this item. The difference, however, was not statis- 
tically significant. 

Similarly, the majority of the respondents initially agreed that the 
prijiary function of the financial aid officer is to counsel students in 
the use of programs v*iich are designed to help them. At the end of the 
program, however, the strength of agreement with this item was reduced; 
a few more were undecided about this issue, and three participants 
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disagreed. The attitudinal changes along this dimension were statis- 
tically significant with both the and t-test analyses. 

On the third item, only five persons were not in agreement with thf? 
statement that the position of a financial aid administrator is primarilv 
a student service; at the beginning of the program, 51 nercent of the 
respondents strongly agreed with this statement. At the end of the pro- 
gram, however, the strength of agreement was again diminished; but all 
were essentially in agreement. The difference was not statistically 
significant. 

At the beginning of the program, there was a decided difference of 
opinion regarding the statement that "The job of the financial aid 
officer is primarily administrative." About 46 percent of the respon- 
dents agreed; 40 percent disagreed; and 15 percent were undecided. 
Differences in opinion on this item may partially reflect the size and 
stmcture of the respondents* own i.ork setting, i.e., whether or not 
there are several employees working at different jobs in the financial 
aid offices vdiich might call for supervisory administration. At the end 
of the program, there was a slight shift with the majority of the resTx^n- 
dents, 55 percent, disagreeing with this statement. The difference, 
however, was not statistically significant. 

Ing)lications~Prijnary Functions . On four items designed to assess 
the participants* perceptions of the priiiary functions of financieil aid 
administrators, tiiere was an observable general trend. At the beginning 
of the program, the respondents were more likely to "stronglv agree" that 
the primary responsibilities of financial aid officers were to (1) assist 
students in obtaining financial eissistance, (2) counsel students in the 
use of programs which are designed to help them, and (3) be a type of 
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Tj^t t irvuiti '.Mil WT^' «'<s«?rit ! il Iv ill .irr"»^rH ' • ^ ^ m 

the cofTfnunitv -^rvl the •inliooi as v^»ll to th" ^^rulonf, .uvl tint t^i..^., ,p. 
levertl 'liffeppnt f»inction« tMt finaricial ai^! .^triini'';tr''itnr-' .hoiiiij 
'fnphaaiz* equally. In this respect, rh^n, it rr»,nv !^ s-iifl th<5t t[i»' ^'onr^f.^l 
trwvis of th^ part 1^ itwitP* rasponr^^T nu thi. ry-j t-tost ounj-.t lonrv 1 1 f*^ irvli- 
catn tfidt the sliort-tenn training nroj^iMTt was 'suf * r^; ;! in thi* »r«M. 

Under^tarvlin^ of Tob « The r>ecorKl rroun of items ^>un'! ir Trinlo 
<1ealB with the narticlpants* underst'Wiinfr of t\in innnrt^jco of t^h*^ ]n\ 
thf fino»njiai atJminiatrator. In rE»sporise to th^* itr?n: *'[ fool th.it \^^j^v 
of a financial aid **nini»tr^tnr is verv i^iDortAnt tyi** P ^^orMt^' >t tti^. 
participants stro.. v '^^n'^ee«l both before and ^ftor^ th^ tminhu' nr'>r^vu''. 
Hie changes ir\ the distribution of rp^^nons^^s wer«r* in^unii ^i^^ mt l^oMi 
generally and statistically. 

Half of the participants were in rlouht at the l)erinninr of tho firrKTrcirn 
about the statamBnt that •Tha adninistr^tion of financial as!=:istance c-vi lyn 
pwparly acxx»f>li«hed only by flnawdal aid officers TT^ese persons 
«p(Mrantlv felt that thara mL0f\t be other arencies wfurh cr^uld nerfortn 
this fuwrtion just as wall as financial aid arkrdnistratorf;. At the enJ of 
tha program, hoi#tver« naarly all participants « 85 percent, were in aproe- 
matt with both tha and t-tast analyaaa • In other words , most of the 
participants left tha procorwt oonNonccJ that it does require a separate 
and distinct occupaticr.al role to properly ackninister financial aid to 
oollape and university studsnts. 



On thf* other heuid, nearly one-thirri of the r^ofirorulnnt n irrvw-l, both 
bf^fore and after the prograii, that the ncope and tho rx'smn- il i J 1 1 if-: 
a finr\ncial administrator had never been explainod to then. 'I*hi*^> irnrl in -, 
that the participants, although convinced of the importci^ice of tho iot s 
were still somewhat loncertain about what exactly should and shoulfJ not 
attempted in that capacity. 

Irrg>licatiQns — Understanding of Job . At the end of the prxwwn, tho 
participants were f^enerally in rather strong agreement that the work of 
a financial aid officer is important; and those who were initiallv in 
doubt about the necessity of the role of a financial aid officer carnr* 
away convinced that this particular occupational role is e^>sential for 
the proper administration of student financial aid. On the othcT^ hand<» 
nearly one-third of the participants declared, both before and after tho 
training program, that the scope and the responsibilities of a financial 
aid officer had not been fully explained to them. This is a problem 
that should be the topic of discussion in future workshops and prorrams; 
the emswer, however, may be slow in forthcoming. The occupational role 
of a financial aid officer is quite likely to vary a great deal from ono 
academic setting to another; the present boundaries which might delineate 
the scope and nature of responsibilities are probably a function of highlv 
divergent rules and regulations imposed by various federal, state, 
regional and local agencies. As indicated in the review of the litera- 
ture, the financial aid officer may or may not be expected to function as 
a recniiter, as an arm of the business office, as a counselor, etc. The 
develofmnt of this perticular discipline is as of vet too new for the 
fomal specification of the scope and responsibilities of the role in- 
ountent. Therefortt it can be currently concluded that it would be 



rather presumptuous for the directors of anv workshor ir> attor,ir>t tr> L>rv>i] 
out the ''scone and responsibilities of a financial ai'i acli^^ni^>t?'a1r^r^" 
but this particular area should lye the subiect of 'liscussi^^n in ^utur>^ 
workshops . 

Relationships and Responsibilities to the ^nivprsin^ noxt 
series of items can be classified as participant perceptions o1 U\e. ocru- 
pational relationships and responribilities of the financial aid officer 
within the university setting. As seen in Table ?, durinr tho pr^e-test , 
less than one-fourth of the participants (23 percent) aeij^ed with tlie 
statement that university administrators have too much control over 
financial aid procedures and regulations; nearlv one-thiixi (31 porcont) 
were undecided or did not know; and nearly one-half (U7 percent) ch's- 
a^nr^ed. At the end of the session, there was a slipht shift — penerallv 
from the "Don't Knc^/" response to one o^ aCT^ement. The differenco, 
however, was not statistically sipnificant. Over one-fifth of the 
respondents (21 percent) were still undecided about this issue at thp 
end of the training program. 

T\^e responses to this question correspond with those to the second, 
i.e., "The administration of financial aids should be kept separate from 
other areas of college administration." At the be^inninp of the session, 
3U percent fiigreed with this statement; at the end of the proeram, 39 
percent were in agreement. The large majority of the participants dis- 
agreed with this notion both before and after the program. The responses 
to these two items suggest that the participants generally felt that the 
adninistration of f5 lancial aids should be conducted in conjunction with 
other areas of college adninistraticxi and that the amount of control that 
university actaiinistrators have over the administration of financial aids 



is not r.f^nerallv viewed as a nroLlerru 

In fcict^ as is seen in the thir>l Iten, thr^ Lirro^t y;.iiM>Mt^' < 
participants foel that thev should rlav a rart in .=in arv^a vftun}: ]iv\ 
traditionally been within the realm of a serw^ate ^roa of cnlh^^o .iJmini- 
stration — that of recruiting :^tjdents. Tliis v:as trw ]x^th N^fon^ rin^l 
a^ter the pro^rrani, and there was a slipht ^endencv frr riore nar^t print-, 
to agree with this statement at the end of the wnrkshop. '!^io di ^for*-nco, 
however, was not statistically si,c^ificant • 

Three items were addressed toward participants' views tho rv^six^n- 
sibilities that they feel they should have reraniinp studont cliontn. 
As was discussed in the above para^^aph, most of the nartici Pants 
believed that thev should become involved in recniitinr^ needy students, 
but there is the additional question of wliat resTx:nsibilities tho finan- 
cial aid officer should have once that the students arv actuallv enn^llod. 
Obviously, it nust be assumed that manv disadvantaged students will hav^ 
various probleins during the first vear of college; hence, the cues t ion 
vja-i asked, "Financial aid officers should continue to rive aid to 
those vdio fail to meet academic reouirements durin^ their first vear 
in collepe/' At the beRinning of the session, less than half of the 
participants (U6 percent) agreed with this statement; over one-third 
(36 percent) were undecided, and 17 percent disapi^ed. At the end of 
the two-week period, 67 percent were in ap^^^ement with this position, 
only 12 percent were undecided; but almost one-^ fourth (2^4 percent) dis- 
agreed. The changes in the responses, however, were not statistically 
significant. A visual inspection of the frequency distribution indicates 
that the majority of those v*io were initially in doubt about this policv 
tended to agree with this statefnent at the end of the program. Two 
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persons, however, became nore negative toward this practice. 

A third item dealing with perceptions o^ the resTx^nsibilities that 
financial aid officers should have for student clients concerned the 
amount of indebtedness that a student mi^ht accumulate durinp lur> colle^^o 
career. Nearly all of the participants initiallv disarreed vn^h t\\r 
statement that financial edd officers should not concern thenise]ven with 
the total amount of a student's indebtedness; at the end of the two-week 
session, 100 percent of the participants disagreed (three, however, had 
dropped out of the program — at the beginning of the workshop, there wero 
onlv three v*io were not in disagreement with this statement). 

The majority of the respondents (7U percent) agreed at the berinninp 
of the program that there is a need for more '^humanizaation" in the 
financial aids profession. At the end of the session, 88 peTx:ent apreod 
with this questionnaire item. Two persons were as of vet lindecidfyl, an^l 
only two persons disagreed. The change in this attitude was ar^in 
statistically insignificant. 

Finally, in dealing with the par uicipants' perceptions of the respon- 
sibilities and the scopf* of the role of the financial aid officer, it was 
asked of them to indicave the extent of their agreement with the state- 
ment, "Many of the things that I have to do in my job go against mv 
better judgement." At the beginning of the program, 64 percent of the 
participants disagreed with this statement and 29 percent were in agree- 
ment. At the end of the session, only 21 percent agreed, 60 percent dis- 
agreed and six persons were uxxlecided. From these restonses, it might be 
concluded that the financial aid officers feel that they possess a con- 
siderable degree of autononv and that they can generally perform their 
roles in the nanner that they feel is appropriate. 



^1 



Implications — Relationships and ''esponsibilities tr v.,f n i vr^vr. i t v . 
For the nost part, it appears as if the pai'ticipants in tJw -.hort -t ^^v, 
trainw Prof^rajn are generally satisfied in the kind'-?, of rvl^it '<)nslnrv^ 
which exist between their offices and the other areas of iiniverr> i t\' <and 
college administration. The majority of the resnondents feel that th^» 
administration of financial aids should not be kept '^^eparate fron ntyior 
areas of collepe administrc'tion ; they generally do not reel as i^ otlioi^ 
university adminii^trators have assumed an undue amount of contrr^l over 
the procedures and regulations of financial aid; and, in general, thev 
feel as if they are able to operate in accord with their own better 
judfTnent in the performance of their role. 

An overwhelming najority of them feel as if thev should bocomr oven 
more involved in the recruiting of disadvantaged students— but ne.irlv ono- 
fourth of them would feel no obligation to remain corrrdtted to financing 
such a student if the first vear in college resulte d in^^'ailur^. On thr- 
other hand, the respondents were unanimous in their opinion that they 
should be concerned with the amount of indebtedness that studentr^ mi^ht 
accrue in pursuing a higher degree in education. 

Such implications e.^ can be derived from these findings speak well 
both of the participants and of the general success of the two-week 
program. Although the changes in attitudinal responses were not found to 
be statistically significant for any of the items in this section of the 
questiOTneure, the general trends in the distribution of resDonses indi- 
cate a definite and consistent tendency that the program directors did 
attain the desired objectives of the workshop. 

State of the Discipline . The final series of questions presented in 
Table 2 were intended to assess the participants* opinions of the current 
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'I'll'- fir*:! nijf^t ion wan ar. fc;ikv; : '.''kt^' I i ,'-'m.*'.' » ■ .» 

At tho fK'puinlh)' of the session, u:"' 7)f?rf:erit th^- i ii r i 

perc^m^ ^ l'^''irnr'<.-'ef]> and one thini vjniv iitkI^^' I'l'^M, t)u mvI t^<' 

s^'sslon, ovor half (SU percent) arr^eed, 77 Dor^^^^Mit . I ' navr^'^^d anM h-^ 
f)or'C<^nt wor'i* lincipcidorl, Usin^ tho t-test, tli^n. war. \ ntat if*t u il 
ni>'nifioant chanj'e in rx-^sponr^es at th^^ .Dl l^vf^l • : i vni i t i ^ mm^ ; tfij ' 
wa:3 not 'lupllcated witli the analvf^os. 'IV* rr^n^r'i! r;hift ni }"^''^rr^u::<'-' ^ 
hcwevor, is indicative of a definite trv3nd in c< >nst"'nL^u^ th.-it r>iv-'f ' I ♦ ; 
aradoniic or ci^dential requirements are in ord'^r to \in>^pado thp prr^f ^ '^.sir^n 
of financ:ial aids administration. 

fiirther .support for this opinion was indicatf?d bv iho ix^--.\xn\ni^r. 
olicited hv the question, "'Hieix? sho\jld be nor*^ rM^'^^roir; ;tartd it^ 1^'. ^r>r 
financial ail officers." l^/hile only 37 percent of p^irticipinir: -ij^T'^H^d 
with thie^ staterrK^nt at the bopinning of the session, y^erc^nt; w^*!t» in 
agreement at the conclusion of the workshop. M^^ar-lv one-fnurtli ol tl^^^ 
respondents were undecided both at the bepinninp and nt tho end o+ rho 
two-week session. Nine persons disapreed at the borinninp; fivf* disain^Mxi 
at the efid — but it must be remembered that tliere v;erv^ three vjho dr^opp^^d 
out of the workshop prior to its completion. 

On the other hand, there is a problem supp.ested in terTis of the best 
way to up^^rade the profession or as to the method to be useci to exact 
more rigorous standards; the irajority of the respondents felt that the 
best way tc obtain the needed knowledge for financial aid administration 
is on-the-job fining. At the beginning of the wor4cshop, 80 percent of 
the participants expressed this belief, and 70 percent felt this was the 



caso at t:!ie -^i the tv;o week prorr.in. f^ne linit.it ion of ri-' -- 

tionna*;. •> ■ *n t. --al-jation i/^ that it did not nr-ovido t'l- ^nv. t- 
tuiiitv - ••. ve responses which mirfit '^upr.:'st oth'^v v: [', i*. • 
thir^ tmiir; 1- obtained. At present, on-tho-uih tT-.iiniiir : . 

I^rh^p-. the , • 'rJiod by which nerpon^ can learn the sKil]:. n; ; !;nv;- 
ledpo needed ' jr ^d - job; since it is the onlv w-t/, it imrd ol-v?,,,, i.- i 
the "best w-av ' at resent. 

On the final question, "There is a definite lack o'" /i-lf^oudte vtnrV ~ 
'>hopo, propT'arns, and seminars for financial aid offirers," S3 T>n-.'.>nl 
stated durinp the pre-test that this was not the case or thai tliov lid 
not know (or were undecided). The T)Ost-test indicated a ?tati:;tio,inv 
r'ipriific<mt chanpe in this opinion. Durinp the nre-test , 48 percent 
stated that there were not enough of such proprans, but in the ro-^t-trrd , 
R''j Dement indicated the need for similar activities, 'niis r}kinrr i-m- 
statistically significant wi:h both the and t-test. Tn othei' wonlr., 
an a msult of the workshop, there was created within the paK iciiMnts 
a proat deal of support for such endeavors as well ar, a recopniti.-n loi' 
;-.uch a;iproaches within the field. ITiis chanpe nay be nartiailv oxplain.Nl 
hv the fact that 58 percent of the resrxjndents had never particimted in 
a workshop before and that there was a pa^eat deal of infomation presented 
that was beneficial. This would appear to be a verv positive impact of 
the total program and indicates the need for nore and improved workshops 
for financial aid officers in the future. 

Another effect of the prop^am is indicated by the chanpinp. r<?sT»ns(-s 
to the questionnaire item "There is little apreement amonp financial aid 
officers with respect to national goals." There does appear to be some 
type of T»?evalent climate of opinion regarding national poals, at least 
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cvnonr those who participated in the short-term workshop. Tho shi^t;^ 'r 
the attitudes assessed bv this measure wer^ insimif icant-- the birvTo-.t 
r^.hift occurred amonR those v*io were initially undecided or did not knc^-j. 
At the bepinninF of the program, nearly one-half of the narticirant? (ar 
percent) were undecided about the e>ctent of agreewnt r^pan.linr nationr^l 
p^oaln; at the end of the propram, this was reduced to 77 percent. At th' 
tef^inninp of the session, 36 percent of the resnondents disarr\:e'i: <it th* 
end of the session, U5 percent were in disa.preement with this item. }nv 
the most part, it can be concluded that there is a kind of (General con- 
sensus about which national goals are to be served by financial aid 
officers — and the short-tenn training program served to hiphlirht these 
poals for those v*io were in doubt. 

The fact that these goals and the means for achieving them shouVl 
perhaps be fonnalized is indicated by the resTX^nses to the ouestionnaire 
item: **A National Code of Ethics should be developed for financial aid 
administrators/* At the beginning of the profrram, 77 percent of thc^ 
respondents subscribed to this notion; at the closing of the wnrk<;hop, 
73 percent felt that this should be the case. Only four nersonn 
expressed disagreement about the necessity of a National Code of Tthics. 

Implications — State of the Discipline . It has been found that a 
slipjit majority of the short-tenn program participants feel that there is 
a need to have specific academic or credential requirements to unrrade 
the financial aid profession and that there should be nore rit^orous 
standards for financial aid administrators. At the end of the workshop, 
the respondents were considerably more likely to be supportiye of these 
notions than they were during the first day of the program. The vast 
majority of participants feel that the best way to obtain the needed 



Vnov/ledro ^or- financial aid a^inini strati on ir> thrnunh ori-tli* - V^b i'lii't^-, 
but thin TMipht be because this is pf^rhap*^. the onlv av.iiliM<^ n^in. ♦ • 
loaminF thp trade. There was a definite foelinr amonr th^^ T\^rt - i n 1 1 
that the u'^e of short-tenn trciininK propranis and VvDrkshops wor^th- 
while endeavor. At the beginning of this workshop, less than on^ h.il ^ 
of the respondents felt that such enterprises were reallv necossarv — 
at the conclusion of the program, fully fi5 percent ^o]t th^n tlnni- i;, . 
definite need for such programs in the field of financial aid"^. Arain, 
at the end of the program, the participants were more likelv to rirr*^*^ 
that there is some consensus among financial aid officers v/ith rw^poot 
to national goals; but there seems to be some necessity o^ fomvil ir.inp 
such goals, for they expressed the feeling that there should bo nonir* 
type of National Code of Etiiics for financial aid officers. 

From such findings, it can be said that some of the iimedialo 
effects of the short-term training program are that it did serve to 
promote a kind of attitudinal and philosophical consensus among the 
participants; it certainly worked to make them considerablv more .ipprv^ 
ciative of the kinds of educatic»Tal innovations and intervening altemnts 
v*iich might be able to enhance their own efficiency and job success; cind 
it appears to have posed the question of professional ethics in the 
field. There is a pervcisive feeling among the respondents that the 
discipline should be upgraded somehow — but there appear to be few 
programs currently available which mif^t do this; consequently, on-the- 
job training is about the only type of training which is generally 
provided. The identification of these kinds of issues would seem fruit- 
ful topics of discussion in future woricshops and training nrograms. There 
does seem to be a need for nre-service, in-service, and other programs 



nrh ttie v/nrl-^hop conduct^'-] it Mx^o ".t.ito ' 'niv^M-si tv . i'l.. tm»'^ :■ 
paiitn would seen to be lonanimous in th^-'Tr apr^jen^^-'nt on t}n.s T>pint 

In Table data are prosonted pf^rtinont to ^^k-^ rrofrp.ir r^ir^ ' • i ' * 
percoDtions of various Academic Issues and Soci^^ ^^^'^r^^r. 
mire iters and th^ rr'snon-^es ar* i/.ii.n l-roxen down i.nto sev^rvnl sm! > 

it^TOries: (1) their perceptions th^ student's ov-zn r>osT\nnsibi 1 i t i^*: ■ 
for financing an educational career; (2) their Dercer^tions or arlministr.^- 
tive problems in the field of financial aid; (3) their perrentioir* <-^' 
problems rerardinp minority students and disadv.ii^tav^t^d • .i^mi^ ' 
follcwinp oaReG, each of ther.»^ sul -categories sh 
separately. 

In exairinijip Table it Is onc^^ a^ain apparent that ver^' few i]u' 
post-test resncnses differed fran the pre-test answer^ . » ri'^r ni 

measured by tests of statistical significance. ' th^^ -tlier^ hand, ^Ii'M^- 
are a number of shifts in the frequencv distribution which cio merit 
discussion. 

Perceptions of the Students Ovm Responsibilities , 'JTie fin^t ^r^uv 
questions deal with the program participants* perceptions of the respon- 
sibilities that students themselves should bear with respect to finar.(\ial 
aid and econnr^ic -^sources. The first questionnaire item was ''Individuals 
who receive aid should be required to wc)rk durinp the summer i^ thev are 
not attending classes." The majority of the financial aid officers ancl 
other student assistance personnel were rather stronplv in agreement with 
this notion both before and after the twc:) w-^ek profram. The changes in 
the extent of af»reement or disap^ment were not statistically significant, 
and the change in the frequency distributions for this itein are not par- 
ticularly noteworthy. 
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At the beginning of the program, 3U percent o^* the narticlp ij;r- ir> 
with the staterent that "A stxjdent who is not willing to work for tho 
financiad aid that he receives does not deserve a college dinlona." At 
the conclusion of the workshop » onlv IB percent were of this oninion. 
Nearlv two-thirds of the respondents (62 percent) disagree.! witli thi- 
notion at the end of the program^ but the differf»nces in the r^r>TV)rr>or; 
givnn at the beginning and the end cf the two-week session w^r^^ not 
statistically significant. 

The participant 5 were nearly unanimous in their opinion:; botli 
before and after the workshop that most students are rather uninforrrMl 
about the appropriate types of financial assistance which i'l available' 
to inem. 

Finally » the statement was presented "A student v*io apnli€»s for 
financial aid should be willing to accept whatever might be mado avail - 
able/' At the beginninR of the program, nearly half of the* rpnnoprh rit . 
(*4fl psrcent'' a g r ged with this r*r>tion, ?F> percent wem undf>cido<l, an»! 
onlv 28 percent were in dlsaFrecmBnt. At thr en^J thn nrr>gr^^, 
percent disai g ^e J ^ percent ag7T!ed« anri ^our peoplo wnre ntijl unde - 
cided. The chanxM in attitudes^ however* wero not f^tati?;ticallv 
signif leant. 

Iwpltcationg^M^Ptro^iofis of the Students^ Owtr-Responsibil it ie?; . I 
has been found that the pro p yl porticirwts tend to feel that ^qtudents 
vIk) receive aid should work duKnc the if the^' ire not taking 

clasMs. This vl#w is held in spite of the fsct thrit most students ari* 
quite likely to experienoe difficulties in obtaining sunm»r work —par- 
tioilATly disadvsntafred* lower-class, minority stulents. Hurlnr t)\n. 

tim^ ooMpetltion for work can bsooMs oulte fienoe»*lt In ri h iv<*t* 



mar^^et. There is considerable reason to suspect that surrr^er linemrL \tk rit 
for the kinds of students who need and receive financial aul ma\' not bo 
of their own choosing in many cases. Financial aid officers, howpver, 
will have to take the student applicants* word for this— there will be 
no supportive docunents to indicate that the student applied for and ditl 
not receive sunmer work in nost cases. Verv often, the minoritv student 
or disadvantaped student will find hijnself in oormetition with teachers 
and other professionals in atteniptinp to secure sunrier emnlovrment , even 
for the nore menial kinds of tasks. It is stronplv suppested that thir- 
kind of student problem be discussed more intensivelv in future workshonr-. 

While nearly all of the participants apreed that collope 55tudents <lo 
not know very rrudi about what kinds of financial aid programs mirht bo 
available to them, a considerable proportion of them felt that a student 
should accept whatever aid is offered* This stands in contrast to tho 
generally pervasive faellng that a student may be deservinp of a collppo 
dcpnee even though he msv not be willing to work for the aid that ho 
received. As indicated in the review of the literature, it is penonllv 
the brighter students from the more advantaged social hackmrHindr. wlv> 
receive scholarships, i.e., financial prants with no work f^tipulationr: 
nor financiaj^jTg^tedrias attached. It is more likely to be the lo5?r 
advantaged student who discovers that he reoeives financial aid with 
strinps attached, i.e., vork or indebtedness. In addition, it is likolv 
to be this type of student who has to work harder to overcome oertaui 
deficiencies in his own high school education in orrter to ccm^io on 
the oollepe soene. It viould appear that these are issues which nJould 
be identified and discussed more intensively in future workshons and 
Thort-tenn rroffrsins* 
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Perceptions of Administrative Problems in Financial A i : . 
different quest iOTis were posed in order to anspss th^ in-int . ' rv r - 

ceptions of the various problems which mirht l)e confronted in tfi.^ j It mini- 
stration of financial aid to collepo students. Thn r^j^ultr. t^n^^Mit. i 
in a separate section ir Table 3. 

The responses to the first qu^tion would indicate thnt thr r-rrx^nin 
:>articiT>ants are quite student-oriented, Apain, thr? ivo-w^ek prr>*-mrM 
apnears to have influenced the respondents. At thp borinninr of tho 
propramt only 20 percent of the participants arT>Rcd with the st.itt-^Mont 
tivat "Because of the haavy burden on financial aid officers, ^tulcMitf^ vj\k^ 
are late for appointments should be mde to come back at a later d ito." 
During the first day of the proiprwn, 6U percent of the participant^ <H' - 
apreed with this statement; during the final day, 77 percent thom 
disagreed. This is a shift in a positive direction evon thourh th*^ dif- 
ference in responses vim not statistically sipni^icant. Those fmlinr^' 
indicate that the pttyrn participants do indeed place the nce<!r, of th<' 
students abo>^ their own job pressures; ev^ n with a hoaw r:chedu](% th 
participants indicate that they would see a tardv client rather than ru|.. 
him come back at a later date. 

A|?ain, the financial aid officers in the pir>Biwi demnnst rated that 
they vwre student-Ksriented by their responses to the item "A nvijor 
problem facing financial aid officers is that of reducinp the amnunt 
napenwrk for stxidents.^ largest iittjority of the pmpran narticirvints 
arreed with this both before and after the trorrm. 

One of the questions which alwiays arises with the intmductlnn o^ 
any prOKrm which involves the exoenditxaf^e of nonev in a socially ameliora* 
tive attempt o ori c emi the proper method of evaluation, i.e., what is tho 
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best way to determine if the pro-am is workinr? As indicated in tho 
review of the literyiture, the use of certain standarrlized testr, in 
admissions can result in the selection of students with demons tnted 
cowpetency, A very selective standard of a<±nission is likel^/ to .^roduc^e 
a hiRh rate of successful oollepe program comnletion and, consenuentlv, 
reduce the rate of failure. Such a wactice is also art to oxcludo 
disadvantaged students with deficient public school backprounds. With 
this in mind, the progrw participants were asked to resrond to thf^ 
following questionnaire item, "One of the best measures of the succerjsful 
financial aid progww is the number of students who n^duate under tho 
pno^jram/' Both before and after the workshop, one-third of the mrtu i- 
pants ai^reed with this statement. Fifty percent were in disaprecmr^nt 
with this proposition at the beginning of the session, and onlv pnT>v rit 
disagreed at the conclusion of the two-week period. At tho en<1 or t!v> 
workshop, nearly one*thlrd of the participants (31 percent ) won? unreT t.iirj 
about the feasibility of this measure. This particular item in Tcittn 
open to interpretation. Naturally, it is the intention of the fi 
aid progrm to help students grsAiat^ from college; tho issijr revnlvpf. 
around the practice of selecting or excluding studentr, on tho i>asis of 
their presumed risk potential. The increase In the prr^T^rtion of the 
participants who expressed doubt about the usefulness of crraduation as <i 
pood measure of progTwn success is probably a healthv sim. The chanr^s 
In the responses to this particular item over the two-w^ek pf»rrorl vterr^ not 
f:tatisticallv signlfioant. 

The re s pondsnts indicated that thev are generallv ouite v/'ni'nr to 
ass^jm the responsibility for what might be termed "risky" student At 
the beginning of the progrM, the vast majority of respondents (Pn 



dinappeed with the statement that "The best criterion for lotemir.inr 
v*iether to prant aid to a student is his past academic success." At tlu^ 
end of the session, 100 perx^ent of the participants disaf^ed with thi^^ 
statement (Once again » it must be remembered that there were three 
dropouts from the proifpnam* ) . 

Virtually all of the program T>articiT>ants felt that mor.t collero 
administrators and faculty members are rather ipnorant and Ul-in^onnr-(' 
about the job requirements, the resnonsibilities , and the imrortrincp of 
the administration of stvident financial aid. Most of the particifvuitr: 
felt that this was the case at the beginning of the worScshon and thev 
left the I.S.U. campus quite convinced that other college personnel know 
almost nothing at all about the field of financial aid. 

Implications^'-Perocptions of Administrative Problems in rinancial 
Aids. It has been found that the vast majority of the nrogram T>articiTwitr> 
were quite highly student-oriented. Althoupti the charges in the npr^ponr.os 
given to various questionnaire items were not statistically rdmif lomi , 
^ere were consistent ^^anges in the distributions of responses wliiHi 
indicate that the two week training program exerted a very favorable 
influence along ^is dimension. The findings indi ? that the financial 
adds per s o n nel are SMire of and do empathize with student problems. Tins 
is indicated by the fact that most of them felt that a major problem in 
financial aids consists of reducing the paner work for students; arain^ 
the responses given by the participants strcnglv suggest that thev are 
quite sympathetic toward students—a student who is late for an appoint- 
ment is likely to be seen when he appears and not be sent away tc oomp 
back at a later date. 



"?iere are at least two different indications that the rrorr^^in rvirti- 
cirvints are not oriented toward thenotion of selective- admissions ,\r. a 
means of trvinp, to ensure the apparent success of the financial aiM 
propram. The vast majority of the resTx>ndents stated that thev woulri 
not use a student's prior acadendc achievement as the best criterion 
for deteminp whether or not to prant financial aid; and there was 
considerable doubt as to v*iether or not the best mnanure of a rin.UKM.il 
aid program can be assessed bv the number of students who tn^aduatf- und<^r 
the propram. These attitudes indicate that the program particinantr, will 
not selectively finance only those students who are earmarked ^or^ nuccoss 
in the hopes of having favorable evaluations of their profrram result?.. 
These findings speak verv well of the program participants and, onof* 
apain^ are indicative of the f^er-^ral success of the wortcshop. 

All of the participants a^oneed nuite stmnrlv that other coll^^ro 
administrators and facultv menibers know little or nothinj^ about the arerj 
of student financi£d aid. This is likelv to create problems for admini- 
strators, faculty ment)er5 9 financial aids officers, and most particularXv, 
the students. It is probably ture that most university departments a<ihcre 
rather rip;orouslv to a type of boundary naintenance— Knplish professors 
rarely interact with psychologists, nsvcholopists don^t trust sociolo- 
pists, etc. Sucii a situation is apt to apply even more stronplv to a 
new discipline based upon a new concent. Faculty members nrobablv learn 
the functions and responsibilities of financial aid administrators nurelv 
on a trial and error basis; financial aid achdnistrators probably tire 
of reiterating their positions and the score of their duties to faculty 
meTT*)ers who only approach them when they are irate and <iiscQncerted about 
ntudent problero. 
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It is sue^ested that future workshops mieht be exnanded to inclu<l^^ 
various faculty n«ni)€rs and other university adroinistrators. The rui^nt 
campus relationships between departments and administrative offices coulrl 
lead to even more misunderstandings, greater misinterpretations, and rnurh 
more suspicion and distnist unless certain steps are taken to mitir^atG 
this type of prc^lem. 

Perceptions of Problems with Minority and Disadvantaged Students • ^^ 
discussed in the review of the literature, there are several dif^'emnt 
controversies regardinp various philosophical, ethical, educat tonsil rirvl 
pragjTBtic issues regarding the financing and re-financinp. of varioxjn 
types of students. In an attempt to assess the program particinantF; ' 
views of these issues and any possible changes in their positions; v>;hic>i 
mipht be attributable, several questions have been asked. Th^^sp aro 
also presented in Table 3. 

The first questionnaire item was "Needv students with deficient 
educaticxwil backgrounds should be given grants and reduced courr^o lorids." 
During the first dav of the work!*op, 69 percent of the narticiivint-. 
agreed, 17 percent were undecided, and 14 percent dinagrr^ed. At Hu^ (^fi<l 
of the training session, 76 percent of the respondents agmo<l, Uyar 
persons were undecided and four disagreed. The changes in the rc^ponr.tyr. 
were not statistically significant. Therefore, it is apparent that tho 
program participants were generally rather svmnathetic to the problenr; 
tiiat r,uch students might incur on campus given that they are expected to 
compete with more advantaged students. Although the percentage Trienuenov 
was hipjier at the end of the program, the absolute number of people wh(> 
agreed with this notion remained the same; the hipjier second percontapi^ 
frequency is probably attributable to the fact that three personr. rimrrH-fi 



out of the program. 

A^ain, the majority of the particip<ints, both before and after^ tlu^ 
workshop, disagreed with the idea that the financing; disadvcintarod 
students with poor educational backprounds will r^uce cnllere ?=;tandcinln . 
At the beginning of the workshon, 7? percojit dacj^pr^ed with thir> itorn; ,1 
the end, 88 percent disa.^rreed. The chan^^e in tho re55nonser, was nof 
statistically simificant. 

Since there are many v*io declare that there may be a type "rx^vcr-.f 
discrimination" Which may result in preferential treatment, que?;tions wom 
asked as a means of assessing v^ether this might occur on an 'jthnlc or 
sexual basis. As seen in Table 3, the opinions both before and after iho 
workshop were divided with respect to minority fnrouT>s. In this case, the. 
questionnaire item stated "All other things being equal (neecl, abilitv, 
potential, etc.), minority pjoup members should be piven preferenco wlion 
seeking financial aid." During the first day, 30 percent of the rwirtiri- 
pants agreed, 14 percent were undecided, and 56 percent di^^arrcotl. On 
the last day of the program, 34 percent agreed, 5U percent drsapreod, <iri(l 
two persons were still undecided. Hence, only about one-thim of the 
participants are likely to give favorable consideration to the racial or 
ethnic status of applicants given that all other factors are equal among 
prospective students. The change in tJie responses over the two-week 
period was not statistically significant. 

In an attempt to discern discrimination on a sexual basis, the 
questionnaire item stated "All other things being equal (need, ability, 
potential, etc.), a male should receive priority over a feirale in 
financial aid, for the man will be the breeriwinner in our society." 
The respondents were almost in unanimous disagreement with this notion. 
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both before ax>d after the workshop. On the first day of the r>rorrajn, 
percent disagreed; on the last day, 90 percent disagreed. The chanF^o 
was not statistically significant. 

In order to ascertain the participants* views about students <rr>m 
varying socioeconomic status backwx>unds, two more question?:? were af^ked. 
The first item dealt with the participants' priorities for financinr 
lower class versus middle class students, i.e., "It is irorr^ imno7-t,iiit to 
aid the poor student than it is to aid the student from a middle clasr, 
fandly." The changes in the answers given to this item were coasiderahlf^ 
ovei' the two-week period. During the first day of the workshop, percent 
of the participants gave poor students more priority than middle cla?;?; 
students; 6 percent were undecided » and 51 percent disagreed withi thir> 
policy. At the end of the program* 5U percent agreed, 18 pereent were 
unsure* and only 27 percent disagreed. This was statisticallv simifirant 
at the .10 level of confidence with the t-test; the x'^ ^^nalvsis did not 
yield statistical significance. On the ottxer hann, the fin.incial aid 
administrators are not exclusively preoccupied with the educational 
problems of the poor — for the majority of them also agreed with the stato- 
nient that 'There are not enouf^ financial aid propram for middle and upper- 
class students." IXiring the first day of the program, 65 percent of the 
respondents agreed with this item and 63 percent agreed at the end of 
the session. Many of these ^Jho were unsure about this factor at the 
beginning of the session » however » tended to disagree at the conclusion 
of the program. On Ihe firet d«y» 25 percent were uncertain and 11 
pe.'x:ent disagreed; at the end of the session* 9 pereent were undecided 
and 27 percent disagreed. This change was statistically significant with 
the X at the .OS level; the t-ta«t» however » did not produce a 



statistically significant test. 

Imnlications — Perceptions of Pmblenn with Minorit^/ arri Di^a(lvnn t<i p njA 
Students , In sumary, it could be said that the financial aid o^ficorr, 
and other student service T>ersonnel in the two-week short-tenn tr^^ininr 
program had rather mixed reactions re^cirdinF. minority students and othors 
from disadvantaged backgrounds. Most of them did a^rroe that it war. 
appropriate for needy students from deficient educational backproui> lr> to 
receive (prants along with reduced course loads; a<^ain, most of them felt 
that this would in no way reduce the academic standards that currentlv 
exist in colleges and universities. 

On the other hand, it seems unlikely that the financial aid officors 
in this particular nrogram will extend favorable treatment to a student 
applicant merely because of racial, ethnic or sexual statun. r;iv(^n 
that all other factors ch£UPacterizinp potential student annlicarts -htk^ 
equal, it seems that the financial aid officers would senk other (-riteru^ 
for consideration beyc^ that of white/nonwhite and male/feTT«le variab^e^;. 
The responses to these kinds of questionnaire items do indicate that the 
financial aid officers are actively attempting to be fair anr^ innartial 
in the distribution of student financial aid. The initial responses 
r,iven to such questionnaire items at the bepinninft of the workshop indi- 
cate this to be a rather pervasive tendency among the program partici- 
pants; the consistent trends in the answers elicited at the end o^ the 
nession provide testimony to the general success the entire workshop. 

At the end of the workshop, sligjitly over half of the participants 
were in agreement that it is more important to aid the roor student than 
it is the student from a middle class familv — the rest disagreed or v^re 
uncertain. It would apne«* that the participants see that thev are 



involved in a dilenma, however, for most of them also afT^ed that tfK>rM> 
are not enouj^h financial aid nrofn?ams for middle and upper class ^'.tM(l(-nt;', . 
With the introduction of new and Flatly expanded financial aiM ^rorr mf-, 
this dilerroa in role Derformance will be considerablv resolved. Perhapr^ 
one of the greatest implications of these particular findings is that 
similar reseeupch should be conducted in this area after the new financial 
aid progran© have been imnlemented . 

Attitudes About H^jnvm Nature . As shown in Table 3, several nu^*r;tinns 
were asked as a means of assessing, various basic attitudes conceminp tfie 
financial aid officers* perceptioris of hman nature. These partTcular^ 
ouestions are, to some extent, another means of determininr the nature 
and extent of various types of prejudices which mipht be operative in 
relationships that students encounter. 

The first questionnaire item is addressed to the role that the 
colleges and unr^ersities should play in society. As discussed in the 
review of the literature, financial aid officers could be in a powerful, 
but pertiaps dant^eroas, key position repardinp social ryiform. I^arinr tfu^ 
first day, the question was posed, "Colleges and universities should 
cease tryinp to refom society." There were 20 percejit who arreed to 
this, 31 percent undecided, and U9 percent who disapree with this notic^n. 
On the final day of the program, 22 nercent agreed, 30 percent were still 
undecided, and percent disafcreed. The changes in resTx>n«es were not 
statistically significant. Hence, both before and after the propram, 
nearly half of the participants felt that the oollepes and universities 
should keep up their efforts regarding social reform, but nearlv ono-thirri 
were uncertain. About one-fifth of the participants felt tfiat this is not 
an appropriate role for institutions of hipher education. 



Mnc« the flMncial aid n^fic^r ^-vi nlav ^ ^uv T^'uti-n In tji,. 
nii7.7l« of social reform, narticular In <rrvintlnr ^^r •lonvinr' irr-. - • > 
cOi.'j ^or tht poor, thr^ nthw nuMtlon?^ vmrc ^i«?Vo«1 T^r,ir>i'nr ^r-* - 
tiriTvirts* oninions of the poor- In rennondinF to th*^ ^ir-t i^^n. "*V -.r 
n^»opli^ ^ . ion't pet ahMd just don't hrtve will rrv»T/ t*- 'wi^rr 

of the rondentrt din^rr^od on both th*> firnt <w1 thi' 1 1* t i iv 
rromnan; the n^rcentAr^es of thn«c who difwirrpe<t wor^ /•> nr?vont ,\u\ 
percent rpspectively . On the first d^y, therp wero 17 
and 9 percent who vwre undecided; on th^ ^^nal (lav, 0 rvn-mit ,irr^Hvi ^^rv^ 
19 percent were uneure. The chenre^ in the responnen wen* nc^t -t.it ir^- 
tically siirnificent. In the Mocnd item, ••Most neopl^ v.tK> <!r» not t 
ahead «lm>lv lack notivetion,** the ff«;^oritv of n»5;rx)ndf»nt«; \r^^u li ;. 
arreed on both te^tinp neriods. There were rwcent who *ii«^.irTv-o<i tth 
first day and S9 percent who disaproed on the last 1 iv of tlv*' Ion. 
IJoarly on^-third (11 percent) arrwl on tN» firf^t <Uv with tyth .m t 
•jndocidod. r>jrinr the la«t dav^ onlv Ifl percent r^m»rHl ,v>1 I? Tv-r> .^nt 
v«ro uneure. TTie dianFen in the roJTOonsoe mro statv-.t ic^Uv inr:;»MM< i- 
cant. 

In a final aseeeemert of nercentions of hunan nature, t}\o nijor^tin- 
naire item read, •Huwiin nature beinp what it is, there will olwavr .rw 
v#K> are poor and unemployed. •* Snmw^t etirprieinFlv, the nviioritv of 
rr>5pondent8 afTMd with this: 75 percent agreed on the fimt dav and 
76 perrmt apreed on the last day of tt^e wortcahon. During both evalua- 
tion r^aiona, only 18 percent were in diMrreemmt. 

Iitylicatione^ttitudes About Hunwn Nature . As discussed in the 
review of related literature, there are manv %*io claim tJiat the collerer 
and universities can provide a preat deal in the area of^ social chanre. 

EKLC 



t i'l^nt^ will hav^ thr ftconoru^' mc-vi^. *pr .^ttornHnr' ^^-ll'^rf v^l r: 
Tivancorl iein^s. To the extent th^t the firuinci.i ^[ ] r^rf\cnr mirh/ hr.-.- 
^•••rtaiji ^ttitudirwil bi^f^e^, both about hi'^ role .wJ about tfu^ Hn'l* f ♦ 
'tixlf^nts that an» ••wnrth helnlnr/' his mlo nrr^ornHnof is liVi-lv t^. 

ormwhat moll fled. 

It JiAs been fouryJ that only alxxit h^d^ of the* nr^^n r) rv^n !< ir>uit 
lisarree with the idea that *Tollerr»s arvJ univer^.i tio' nr>o*iM ri Msc 
trvinf to re^om nocietv.** aTiI*? i^up^'ents that nanv a»n^»#^ with ttj!^ 
notion, and it has been found that nearly one-thirrl th#> r^^^nnixiinit* . 
were uncertadn— both before w\ after the r^rorrvvn. P'^r'v>P'^ wh<i .v^^ 
uncertain are also likely to be jinnewhat unconnitte<i. T< thcv <in- 
cxjwnitted^ it is often becaune thev have not had the onnortunitv to t.ikf 
a broader look at the rrobleme of f^ocietv* the uro and functirtir .ind 
resronBlbilitles of educational institutions, ami even, ivrK^r*;, thi> 
niittjal iwnact of the relationship that oxiats betvieen -inciotv .ut\ in 't i- 
tutions of higher laaminr. This would suprent that wich nr?rrv^r: rjhrHiM 
have a somewhat nore intensive approach in the identification, de^initicm 
and examination of social problew, esneclally thoRe whic^i surround 
American education and which might be mitipated thrnurh education. 

The majority of the respondents felt that people Who do not ret 
ahead are motivated and do have will mwer^^ lack of these thinps is 
not necessarily the cause of a social diaadvantaped position. On the 
other hand, the mtjority felt ttiatt there is nerhars nonethinr intrin5;lc 
within human nature that ensures that there will alwavs he jvw who 



'ir*" TOor cVkI linomployc^l. Th^ hirt) rate of cnnr^eernent witJi thi^ r-^t '-r 
•;uin'o.sts ^ najor vma)TiesF! of the f*valuatlor nuftst ionn<iir»> , '[Tii : / • 
hrivr* t>er»n nrnbed sofT«v*\At mor*» extenflivclv. Manv *^uthorn '-^wrn^^'-t ♦h,,t 
rov'^rtv ind "inermlovnant , for '^xamrlp, an alinort n'^connarv' ('c^n- 
^r)Mit^rit of nxtmme forw? of capitalism-- It is firvmci^inv exnedi.'ht t- 
rrniriMin ^ ntorehoijso of prosyw^ctlve la^l^r; it k<?oT^ tin- fon-f-'. ot |.it.>r 
'lividM; it keeT« nricos up and wapM down. Manv writorn si^post tfui 
poverty and linefTTploymant can bo attributed to the currr^nt PcY^nonn , 
political and :-,ocial structure rather than tn intrinsic asTvc-ts of h'lr^in 
nature. In order for financial aid officers to f^ain nnrr insir^it intc> 
their own role, in order for them to more adequately understrtn*^1 th*^ f ind-. 
of social WDblens that do exist and whic^ should be the s\ibi#»rt-. ^r-^r 
-.ocial chanre, it is surpested that much mre errrhas^'R bo rivi-n tn ti^ - 
lopir's in futiir** nrorrams. 

Tr» Table datr* ar>> presontod on qiK*stinn«^ mlov.mt tn the prxMM.iri 
r>^rticipant''.* perceptions of the adeauacv of cummt -.tudont firvri ii 
aid proprars. 

fVrceptiona of Adequacy of Cmrmt Student Financial Aid !^m in? . 
As seen in Table the r es pc nees riven during thr ra^-test and nort-tt r;t 
v«re not sufficiently different to be statistically sipnificant with 
either the or the t-teet. The ovexM^eLidnr najoritv of the n»srondentP; 
felt that the profrans which are currently available are not adeouate for 
mnetinp the needs of students; the nre-test and nost-test responses were 
^? percent and 70 nercent reepactively. In the nost-test ♦ there was a 
slii^ht shift in that a larper per sntafe of persons (71 nercent) arreed 
that current programs are raw adequate. This oould be attributed to the 
new Tefienal t3roflr>an which was passed on June 1971, which is referred tn 
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In njspondinp to a secon<1 nue^^tionn/uro itnm, **The r>T>-^nM'-^ 
ir^» aviilablp liCW would be quite rideau<^to if thov wpt^ onlv rTopo? l\' 
I'lrninistercd/' nliphtlv more than hril^ of the i^nnontiontn dis.irr^v'! with 
this both befom zrd after the workshop (SO pexvont ar[(\ SU Dorx^(>rit 
r<":ne^'t ivr*lv) . Nearly one-fourth of the pcirticipantJ^; rirrved with tlii : 
rK't ion both bofor*> and after the promirn. 

.'.v>,iTlv all of the part icipantf^ wore in .^rrr^twn* thdt tfier>^ -h. >nl ' 
U» iricr^^ase^l federal aid to hipher orluration — 8U pnrcent am^ed ih*- 
'Iriy ^d ft'') percent anrwd durinr the final dav of the r;ession. 

In the final question, the statement was rwde "Some financial ,ii I 
prorrans snell of socialism" in an effort to detennine certain posn iM. 
noHtical imnlication'^ that the pro-am participants mieht or nirht not 
favor, rhe results, although interesting, are not readily intornrotr^^h 
Over one-tnird of the respondents (3^ nerrent) an^ed with this i-.r:u<* ot\ 
t>i<^ firf^t day and U3 percent agreed durinp the last dav. Apain, Ufl 
fx?rcont wero uncertain at first and 13 percent were undecided at tho 
oonclusion of the propran. Initially, 26 percent the refiTx^nilontr, 
disa/^ed with this statement, and finedly, 2U perceni were -till in (H<^ 
apTfioment. One of the problemc that is incurred in interptv^tinr r^ch 
fin^Jinrs is that the definition of "socialism" resider; within tho mir>! 
of eacTi resnoivlent. In oon^tructinp. the questionnaire item, the invor-t i 
rators purposely introduced the word "smell" in order to elicit ne^^.itivc- 
attitudes, but C3ne resnondent marked "stronely apree" and penciled in 
the cofftnent "So what?" As has been supp^ested in a number of other 
rep.poases as presented in the previous tables, the propram mrticinantf? 



in contrast to the pnner^l nuhHo /md nolifir.il un.^^ (I.c, h ^ V ;,. v.). 

Implications — Perceptions of Adoniiaov of (:iim->nt ."tudfrit ^'inuuM ti 
Aid J'ropra!r)s . There anpears to a reneral arropjnent .^rr^nr' ^I'n.MKd-i] 
aid officerr, that there are Nrrr enough nrorranF now 'iVriiLib]p frr ;tMd» nt 
financial aids; thi^; is no even if tho present nn:>r^'"^iTTi!^, t.-^rv- tr. i.o riK^r^- 
^•fficientlv and nroperlv administered. Tl\c rof^m^ndoMtn al ;n indie, it <d 
thin attitude by the peneral consensus that the f. lor.il. ^'ovcrTUiN^rtt itmi! t 
increai^e aid for hipher education if thev are to provido mrv .ud. in 
the prospective students of this nation. 

Although the woixlinp of the nuestion 'Tinancial -nV] sm, i i- of 
socialism" was intende<1 to have a negative connotation, thcrr i^? sottm* 
reanon to su55pect that thi^; war, not the f^eneral reaction. In additirrMl 
studio-, it miRht be well to explore this issue alonf with another on^ 
surnested aLove, i.e., "Collef^es and uni^ 'err, i ties r.) ulci cea-.*- ^ttrrnnt int' 
to refonn society. " Empirical assesfsments alonp thir oarticiiJ.ar <llrTK^n*i icnf^ 
could be instructive in pr^ictinr, v*iat tvpe of imnact that finaripial .iid 
officers mipht have lipon social chanpe, soci <d reform, and the ameliora- 
tion of certain social problems. 

Participants^ Reactions to Program Content and Presentations 

DurinR the two week period of the workshop, a lanv topics ;^ ^ 

covered. The particinants* reactions to each specific ^^e present 

in Tables 5 and 6. Only a few of these arects will be di;:,c.^^ed in the 
follcwinp papes. As indicated in Tables 5 and 6, the topics selected for 
discussion in this report are those which elicited the stnxtpest reactions, 
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Tai^le 5. Kvaluation of Sessions and Presentations. 



PART I 

Please rdte each of the followinp areas in relation to the ::;)iort Tr r^ 
Training Prograri. 



Monday, July 10 



Excellent Very Good food Fair 



Overview and Purpose of 

Program: Goals and Aims 9 9 lU 0 f) 

Philosophy Development 3 9 15 5 n 

Basic Federal Student 
Aid Proprams Overview 
of three basic aid 

projp?ams 17 10 2 1 1 

Ross Park Seminar 9 5 7 2 ? 

Tuesday, July 11 

Need Analysis 3 9 12 6 ? 

National Defense Student 
Loan, Educational Oppor- 
tunity Giwt, College 
Wor<c Study Program, Case 

studies and role playing 7 11 10 u o 

Wednesday > Juxy 12 

College Work Study Pro- 
grams and Development 

of Work Opportunities 8 10 11 1 l 

History of financial Aid 
and the Role of the 

Financial Aid Officer 15 10 7 0 0 

Recent Congressional 
Action and the New 

Legislation 21 9 2 0 0 

Thursday, July 13 

Review and Evaluation 8 16 2 2 

Regional Advisory 

Council 2 5 15 9 1 



EKLC 



Table 5. (Continuftcl) 



Excellent 



Management Calendar 

Friday, July Ik 

Field Trips - Port Hall 
cind American Falls 

Would you say that, in 
general, the workshop would 
be rated as: 

In general, would you say 
that other partici its feel 
that the woricshop , j been: 



11 



V ery Good 
8 



18 



15 



15 



T'air 



Table 6. Evaluation of Sessions and Prr^sentation. 



PART II 

Please rate each of the foHowinp areas in relation to the Short -T<^m 
Trainirip Prograr.. 



Excellent Verv Good (^ood Fair Vonj' 



Monday ^ July 17 



Financial Aid Officer as 

Counselor 12 9 5 7 n 

Theories and Technioues of 

Counseling 2 1 8 9 13 

T uesday > July 18 

Special Educational Services 
(Panel from trio program and 

other related agencies) U 13 7 8 1 

Recruiting the Dis^^vantapred 

(Panel Discussion) U 6 ].? 8 u 

Wednesday^ July 19 

Psydv^lo^, Sociolo^ and 
EconofTdcs of the Disadvantaged 

(Panel Discussion) 3 10 12 6 ? 

Psychology, Sociology and 
Econordcs of the Disadvantaged 

(Small GrouDs) 5 13 9 2 5 

Seminar * Outdoor Amphi- 
theater 16 7 6 2 0 

T hursday, July 20 

Psychology, Sociology arv) 
Econordcs of l^e Disadvantaged 
(Panel Discussion) 

(6 No Rasponse) 6 10 6 6 0 

Psychology, Sociology and 
Econondcs of Hie Disadvantaged 
(Small (^ups) 

(10 No Response) 8 11 3 2 0 
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Table 6. (Continued) 



Please rate the following items: 

Excellent Verv Good Good Fair Tcx^t 
Facilities (on campus) were 22 8 3 0 0 

Too Short Ja^t Rig^ht Too Lonr 
Length of Workshop was: 2 25 6 

Would you say that: 

2_ Most of the information presented in the wor^^hop was new to me 

2^ Some of the information presented in the wortehop was new to me 
0 None of the information presented in the wor^cshop was new to me 



Would you please describe your experiences in the small proup sessions bv 
checking the folla/ing items. What were your basic reactions to the 
groups you were in? 





Often 


Sometimes 


Never 


Fear 


0 


9 


U 


Frustration 


9 


23 


0 


Negative 




2U 


s 


Nervousness 


2 


17 


13 


Infonnative 


19 


12 


3 


WortI»*iile 


20 


12 


1 


Anger 


3 


25 


5 


Excitement 


8 


19 


6 


Resentment 


S 


23 


5 


BoredGin 


3 


23 


7 


Awareness 


16 


lU 


1 


Understanding 


20 


12 


1 



OUier (Please specify) Acceptance (l). Intolerance (1), Fatigue (1) 
Did you express your feelings in the small group? Yes 29 No U_ 



If you had it to do over again » would you enroll in this workshop (given 
the same fomat and personnel)? 

Definitely Yes Haybe Unsure Probably Not Definitely Not 

23 2 2 5 0 

Would you peouitieiiJ thin sarne type of workshop for other financial aid 
officers? 

Definitely Yes Maybe Unsupp Probably Not Definitely Not 

25 2 2 3 0 



pi. 



t ion 



either positively ■ ne^?atively. 

One of the fi. ajor presentations coi^isted of an overview and 
review of the three Basic Federal Student Aid Prxsprams ClJDSl, Eor, 
CWSP). The majority of the members of the seminar rated tni- niv.spn-^ it 
from good to excellent (88 percent). It would appear that such basic 
information had been previously lacking or that many financial aid 
officers vjere not fully infonned of the intricacies of the basic aid 
programs. It should be noted, however, that a large percentage M 
percent) had woriced in financial aids for one year or less and 8'J DeTx:?ent 
had worked in the field for less than three years. Consequently, a great 
deal of the infomation presen ;ed revolved around issues which had been 
unclear or misunderstood. Apparently institutional policy varies a 
?reat deal from region to regiwi with regard to the acininistr tion of the 
three basic aid programs; as a result, financial aid officers may be 
unsure of hew to implement both institutional policy as well as fed'^ l 
guidelines v*ien making decisions aboi t administering student financic^^ 
aid. Another reason for the apparent success of this particular pre- 
sentation may be that a large part of the training of a financial aid 
officer is on-the-job traiiujig—ais a consequence, certain vital areas 
such as the EOC? program may not be fully understood by the indivf'^ual. 
When the financial aid officer trainee is overv*ieljned with other new 
responsibilities, he can hardly be expected to obtain all the needed 
kncwledge of all possible programs in a few short weeks or months. 

A second area of discussion »*iich weis received very favorably bv the 
participants was that one vrfiich concerned the history and the role of 
the financial aid officer. In this presentation, many issues—social, 
psychological and physical— were covered which involve all manbers of 
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the financial aid field. In discussing a nunher of issues th,=it the 
fijiancial aid officer vdll encounter durinp the course of his career, 
the STieaker emphasized that there shall be an increased denand for 
accountability in the area of student fij^ncial aid. it was stated that 
firiancial aid officers will have to become much more resnonsible for 
research in their field and that they will have to become increasinrlv 
oriented tcward scientific rc -x^i methods. Alonp with a predicted 
increase in federal and state financial aid proprams for students, 
it was also panedicted that the financial aid officers will face - U~ 
tiona] responsibilities, Tore paper work, and larger quantities of red 
-ape. Since many of the people in the sendnar expressed a dislike for 
the amount of paper work vrfiich. is currently involved in their nobs (29 
percent), this may be an even larper nroblem in the futur ne ver^ 
larpe problem which was described by the speaker revolves around the 
fact that many students are not at all informed about currently available 
pro-ams; in the future, the financial aid officer will have to design 
programs that will allow the stude-t to see all the possible avenues for 
obtaining financial aid through both the institution and the cctinunitv. 
The KTouo expressed the opinion that they already had too much to do in 
their jobs in merely adninistf^rinp the present pro>?raire -hence , it may 
be anticipated that they shall face additional problems in the future. 
On the other hand, the financial aid comnunity shall also receive much 
more status and prestige in the f :-.ure since they will be increasingly 
responsible for the funds oordng into the college coffers. 

This particular presentation was rated fr«n good to excellent bv 
100 percent of the participants. This may be because most of the mentoers 
of the seminar were rather recently aasipped to their jobs as financial 



ERIC 



aid officers and were not fully aware of the nature and scot>? the 
programs that were described. A further indication of the r^nenr\- 
the narticipants into the d was found by one -virticipant ot--— .'e: : 
manv of the subiects were not aware of the *^act that there are pr>n<"e;-,r,ioT,n 
journals which deal with the area of student financial aid and expressed 
a desire to read certain articles which t^ere mentioned in discussions an<i 
presentations. Perhaps there is a need for the corrmilation of a biblio- 
pinaphy v*iich could be distributed to financial aid officers so that 
recent entrants in the field would know where and how to obtain such 
literature . 

The session dealing with the Financial Aid Officer as Counselor was 
divided into two blocks of instruction. One block dealt with the role of 
the financial aid officer as counselor, the second part described relevant 
liieories and techniques of counseling,. During the second presentation, a 
great deal of controversy vis generated concerning the financial aid 
officer's role in the counseling situation. One corment was voiced bv 
a participant that the financial aid officer should be dealing with a 
so-called "normal" population v*iile a counselor would be or is conceminp 
himself with the "abnonnal" tsopulaticn on campus (even though these terms 
are not rigorously defined). This seems to be based upon a kind of inter- 
disciplinary boundary maintenance in which one university agency or 
department does not interfere with the scope and responsibilities of anv 
other. This seens to be the case that exists between the counseling 
services and the financial aid offices in the university situation. One 
result of this may be that the financial aid officer has little knowlcdpe 
of the techniques viiich are used in counseling. In this session, the 
guest speaker de8crH)ed the slndlarities that the two different depart.nents 



nav have in aling with the student nopulation. In re^urinp the .ir -^oi^H^nt 
that the two departments deal ^ \ two different tvDes individuals, ho 
pointed out the fact that when an individual is in need of financial he.r, 
his dealings with the financial aids office is more often than nor ^ 
final alternative appix^ach. This in turn puts the students at the ryr^rcv 
of the financial aid officer. The financial aid officer who ray base 
his decision on purely economic considerations can have an impact on tho 
totea life style of the student; this can have psycholop;ical a?^ woU as 
social ijT5)lications . In terms of pcwer relationships, the financial aid 
officer takes the form of a "significant other" and can detemine the 
direction that a student will take. In essence, the financial aid 
officer puts on the counselor's hat if he wants to or not. 

Another speaker demonstrated the importance of the decisions of the 
financial aid officer in his role as counselor. To the student, such 
decisions can lead to his dropping out of school, facing rejection h\' 
his wife or family, or even a type of societal ostracism for failinp to 
make it in college The financicd add officer had the potential of beinp 
the single campus a^^ency with the greatest amount of influence on a 
student's life. 

It was generally ccancluded that the financial aid officer must start 
assuming more responsibility for the student areas other than mer^ 
financial aid. A pack4^ of aid must be p. ^ded that will benefit 
students psychologically, socially and financially. Since the counseling 
staff on most campuses have stagnated in terms of more new positi<x\s 
being available, and since the growing staffs of the financial aids 
offices are almost inevitable, it is alinoet ijnpe«itive that -aie financial 
aid officer nust assume increasing resTxmsibility in the counseling 



sittiatlon. 

One major area of instnjction, the PHVcholo>r% -rx ioiorv vid 
Economics of the DisacJvantaFedt was t>roKen down Into ti'r> rwi^or n'\rt : 
fl) a panel disrusiion led by minority prour rrwnbers (bl^nckp, Tmli^m:-, 
and Chicanos) and (2) email proups sessions. 

The panel mentwrs addressed themselves to mam' of the issiien 
presented in the Review of ^e Literature, e.jr. , the jnocial nrnblomr orw* 
encounters v*ien leaving the "ghetto" and enterinp the "white-orient e l" 
cainpus. They also identified and discussed the difficulties of such 
things as the alienation one encounters v*«n returning to the "old" 
nei^borhood after spendinx timu at a university. It quickly becarrv^ 
evident ^t the minorities face at least two major problems in the 
college situation— breaking old ties with family and friends, and the 
problem of adjustinc to the new enviroment of college life. 

It was the imfsreeeion of ^ participant observers that t\\e rrDun 
discussion took on the dimnsions of a fight for the soap box by th^^ 
minority grouD repreeentativee . It was felt that little constructive 
argumsnt or any real p t 'Ogrsin a %«ere trof fared ^t oould be ijnplemented bv 
the financial aid officer in hie currsnt role. It %ias at ^is oarticular 
point in the teadnir that real frustratione» «f«r, and negative feelings 
were developed. The diecueeion s eemed to be b as ed around the notion that 
Whatever a %hite** pereon mii^t euggeet as a possible solution to racial 
and ethnic probleM* a idnority pereon would attack both the 
«nd tht propoMl m taing so divorowS frem rMlity as to nawr b* able 
to aolVB tha problan at hind. Tha ovarall infMct of the mmII grouDS 
diaouaaion are raflactad in tha p aa p o n aaa f.iv«n in Table 6: the larpe 
Majority of tha ^vtidpvita raportad that thay did, at leaat aoMatimes, 



experience fmstration, negative feellnjrs, anjrer and boredom. 

The participant observers felt thit the main obj«»ctivf»s thn ■inaii 
j^roup discussions were obscured by the lack of direction exhibite<1 bv 
the people in charge of this particular session as well as bv thp rw- 
ticipants themselves. On the other hand, it must be aOcncwledeed that 
some relevant and useful infonMtion was exc^wvijred, for nearlv '^ll )f 
the participants felt ^t the srall erouT* wori<shor was "often" and/or 
"somBtlinsa" informative, worthwhile, and did sfjnulate awareness and 
understanding. 

Finally, as is seen in Table 6, two serarate questions wcr^ asked 
v*»ich were intended to assess reactions to the entire profran: these 
were "If you had it to do over a«ain, would vou enroll in this workshop 
(given the same fonnat and personnel)?" and "Would you recormend this 
same type of workshop for other financial aid officers?" To both of 
these ^t«ne, M>m responses were owen^ieljningly positive. The vast 
majority an sws red "Definitely Yea" and no one stated "Definitely Not." 
In svimary, it must be said that the total progwsn, at least as irav be 
aaseaaed by the participants' reactions to the course content and the 
presentations, was a success. 

In Chaptwr Four a suniwrlsatian of tha findings is presented alon« 
tfi-tti oonclusions, iaf>llo«tiora , and x^econmsndations for future prograne. 
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SU^fIARY, CONCLUSIONS, AND RECOttmJEATIONS 

Althouj^ we do recognize the dangers inherent in attemptinr to 
synthesize the thousands of bits of data collected in this study into a 
few evaluative statements regarding the success of the Short -Terro Traininr 
Program for Student Financial Aid Administrators and Other Student 
Assistance Personnel, it is essential that we sumnarize our findinpr; and 
note their ijrolications for this and other prospective seminars ancl work- 
shops. Organizational and a<*ninistrative decisions reganling such 
proj^nams nwst be made and the participants— be they financial aid officorf;, 
student service personnel, faculty, college board or other administrativp 
staff— have a need for all of the manageable infonnation possible on how 
six^h workshops and seminars mi^t have an impact upon the enrollees. To 
be manageable, the findings must be oonfcined and interpreted, and this 
requires boldness tenf)ered with caution. 

One raa'or mrthodoloKical problem must be oonsidei^ in the interpre- 
tation of the findings. There were only 36 participants who enrolled in 
the progrm and three of theae perscns left prior to its termination. 
There is sons reason to suspect that these subjects (who constituted nine 
percent of the SMfils) did hold views that often contrasted with those of 
the majority. Since the data were oollected in such a manner as to ensure 
anonymity, hewev«r, thmv is no w«y to verify this particular hunch. 
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TVx5 sunmarv conclusions are presented wnich, in turn, an? rollowrv! 
bv supportive research findings conceminp th<? irmact of the short-tor^, 
training? program upon the enrollees. Following the discussion of tho 
impact of the workshop recommendations are suggested concemint^ furthor^ 
needed knowledge and the ijnplications of the findings of this ^tudv f<^r 
future educational and ac*nini strati ve policy. 

A. Suninary of Conclusions 

1, Although woricshope and training programs are of relatively 
recent origin in the area of financial aid administration, 
there is sufficient evidence to conclude that the two-week 
seminar conducted at Idaho State Univei sity was generally 
successful in attaining its basic formal goals. As dis- 
cussed under Reconnendations, however, there are a few 
areas of intended impact in which alternative or modified 
approaches mij^t be more successful. 

2. The basic format and program content of the Short-Term 
Training Program for Student Financial Aid Administrators 
and Other Student Assistance Perswnel «iat was held at 
Idaho State University was botJi well-received by the program 
participants and appears to be generally adequate for 
achieving its formal objectives. As discussed in the 
following section, however, certain modifications could 
enhance the general intent of similar future workshops. 



B. IrriDact of the Projrrain 

On Job and Career Satisfaction , The majority of thr ^in.inrNil 
aid and other studc^nt assistance personnel ar^ satisfied with 
th?ia- present jobs. Like most neople, thev are not cert in 
that they would like to make a lifetime career of their 
present positions. At the end of the two-week session, the 
participants expressed a somewhat lesser depree of ibb satis- 
faction. This mi^t be partially explained bv the fact that 
a number of currently and potentially new job responsibili tirr. 
were hi^hli^ited throughout the pro^qnam; new problems in role 
performances were predicted alonp with each new responsibilitv. 
Agedn, an intensive discussion of the nanv latent social 
problems v*iich surround current job lesponsibilities mav have 
woriced to lessen the respondents' degree of self satisfaction 
with their own job perfonnance. 

Percepticans of ^e Job Role and Responsibilities of the 
Financial Aid Officer . 

a. Prijnary Functions. At the beginning of the seminar, the 
majority of the participants "Stronglv Agreed" that the 
prijnary functions of the financial aid administrator 
were to (1) assist students in obtainin^^ financial assis- 
tance, (2) counsel students in the use of propneme which 
are designed to help then . (3) be a type of sttident 
service, and (4) be of an administrative nature. At the 
end of -Ae program, the strenj^ of agreement with ea-^h 
of ^ttiMe item viaa oonsiderably reduced. This is in line 



with various t)hilosorhies expressed in the review of 
the literature v*iich state that the financial aid 
officer should be multi-oriented, i.e., there should 
be an equal emphasis placed upon his responsibilities 
to the comunitv and the school as well as to the 
student. 

Understanding of Job. At the end of the pro^asn most 
of the participants were much more stronplv convinced 
of the importance of the -^db of the financial aid 
officer and thev felt that this person is better 
equipped to acccmplish the tasks assi^d to him than 
might be the case with any other agency. On the other 
hand, nearly one-third of the subjects stated that the 
scope and the responsibilities of the financial aid 
officer had never been fully exnlained to them. It 
must be acknowledj^ed , however, that the actual scope 
and resDonsibilities of this particular office are 
likely to vary markedlv from one academic setting to 
another; hence, it would be a very conditional enter- 
prise to attenq>t to specify job role requirements 
during a t^D-week seminar. 

Relationships and Responsibilities to the Universitv. 
The majority of the respondents stated that they were 
gwerally satisfied with tne kinds of relatioiicihips 
that exist between ttieir offices and other areas of 
university and oollege administration. They did not 
feel that the administration of financial, aids should 



be kept separate from other areas of college administrri- 
tion and they were generally able to operate in accord 
with their cwn better judgment since other colleee 
administrators do not appear tc exert an undue amount of 
control over financial aid procedures and regulations. 
Most of the participants felt that fijiancial aid of^icern 
should become much more involved in recruiting disadveji^ 
taged students; they ^elt that they should be concerned 
with the total amouTit of indebtedness that a student 
accrue J during his educational career; and they expressed 
a need for more 'Tiumanization" i:\ their dealings with 
students. On the other hand, given that a student failed 
his first year in college, one-fourth of the respondents 
stated ti>at they would not feel camdtted to financing the 
student for a seoond attenpt. 

State of the Discipline. At the conclusion of the prcgram, 
the enrollees were considex^ly more likely to agree that the 
financial aid occupation should be professional upgraded by 
(1) having specific academic requirements and/or credentials, 
and (2) establishing more rif?arous standards for financial 
aid officers. The majority also felt that there should be a 
National Code of Ethics. At present, most of the respondents 
felt that the best to obtain the needed knowledge of the 
area of financial aid administration is through on-the-job 
training, but at -tt^ end of the training program, thev were 
ovenftialjningly in favor of the use of seminars , woxScshoT^ , 
and similar endeavors. Again, at the close of the seminar, 
there fiMS ocnsiderably more unanimity with regard to the 



idea liiat there is a general consensur. air^onp finanoia: 
aid officers about the national poil<? to be achieved 
by the profession. 
Percepticns of Academic Issues and Social I^blens . - 

a. Perceptions of the Student's Own Responsibilities for 
Financial Aid. The majority of the nai^icioants felt 
that students who receive financial aid should work 
during the sunmer if they are not enrolled in classes. 
At the end of the prop^am, th*^ subjects were consider- 
ably more likely to disagree with the notion that 

(1) a student who is not willing to work for the 
financiad aid that he receives does not deserve a 
college diploma, and (2) a student whc applies for 
financial aid should be willing to accept v^atever 
might be made avciilable. The members of the workshop 
were nearly unanimous in their agreement that most 
students are quite uninformed about the different 
types of aid that might be available to them. The 
noted changes in tiiese responses over the two-week 
period suggest that the financial aid officers became 
considerably more empathetic toward the student *s 
social, educational and financial needs. 

b. Perceptions of Administrative Problems in Financial 
Aids. It was found that at the end of the two^ek 
session, the participants were considerably more likelv 
to consider liie needs of 1iie stixlent while faced with 
situations vtiidi mi^t impede their own job perf orrrence . 



They were much more likely to indicate that thev would 
take tijne off from a busv scliedule to see students who 
were late for appointments and they all arreed that 
reducing the arrount of paperv^ork for students Li a 
major problem. Again, at the conclusion of the seminar^ 
tJ-tiy were rnuch more likely to indicate that thev would 
be willing to finance "riskv" students; aiid thev were 
considerably less certain about tJie notion that the best 
measure of a successful program is based upon the number 
of students v*io graduate. Finallv, virtually all of the 
participants declared that most college administrators 
and faculty members are almost remarkably uninfonned 
about the requirements, the responsibilities, the duties 
and the infxjrtance of student financial aid administra- 
tion. 

Perceptions of Problems with Minority and Disadvantaged 
Students. In this area, it is apparent that, once again, 
Uie two-week session was instrumental in defining and 
hij^li^^ting the different prc*lems of various tynes of 
students. At the end of the program, the particinants 
were more likely to agree that it might be apprepriate 
for needy students from deficient educational backgreunds 
to receive grants along with reduced course loads. Most 
of them felt that such a practice would in no wav reduce 
the current acadaniic standards in most colleges and 
Universities • On the other hand» there was no evidence 
that the group would generally resort to any type of 



"reverse discriminatnon" in their cJeallnr^ with 
students—this was true no matter if the bashes ^or 
relationship mi^rht be racial, ethnic or -^^.^vuril . 7hp\' 
were slightly more llkelv to state th^t it i?; nore i-^^ 
tant to help the poor student than it is to heln the 
student from a middle class or upper class backrrouni, 
but they also aprreed that there should be nore profn-amn 
available to help the latter kinds of students, 
d. Attitudes About Human Naturo. The particirwits, both at 
the beginning and at the end of the workshop, vere 
decidedly mixed in their opinions about whether or not 
colleges and universities should try to reform society. 
At the end of the two-week period, about half of the 
enrollees felt that this should be the case, about on^- 
third did not knew for sure, and one-fifth disatrreed. 
On the other hand, most of the respondents seemed to feel 
that social problems such as poverty and unemplovment 
might be social rather than individual problems, for most 
of them disagreed that these things are caused sijnplv bv 
a lack of "will power" or "rctivation." Somei^at sur- 
prisingly, however, most of them did agree that '^Human 
nature being v4iat it is, there will always be some who 
are poor and unemployed." 
Per>ception s of Adequacy of Current Student Financial Aid Proprams , 
There was a general agreenvent amonp the program participants that 
there are not enoujaji programs currently available for student 
financial aid. The inadequacies of the ciorrent program, thev 



felt, would not be ameliorated merely bv none efficient 
administration. Hence, there was a peneral coiisensus that 
there should be increased federal aid to higher education. 
There was a slight increase amonp those who answered that 
**Some financial aid pro-ams sinell of socialism," but some 
unsolicited ccmnents such as "So v^at?," etc., make it 
difficult to interpret this finding. 
5. Participants* Reactions to Program Content and Presentations . 
Although a great many topics were covered at varvinp lenrthr, 
and depth, the particular discussions which seemed to be the- 
more favorably received seemed to be those which dealt with 
(1) what is a financial aid officer, (2) what is he supposed 
to do, and (3) what sorts of thin^rs are there for him to work 
with, i.e., laws, rules, retaliations, and current prospective 
financial aid programs. The subjects and presentations •>*iich 
did not seem to be accented quite as enthusiasticallv appeared 
to be those concerning (1) philosophies, (2) theories, (3) ethics, 
and (U) the nature and scope of social issues, e.R. , povertv, 
race and ethnic relations, and problems of the sociallv disad- 
vantaged. On the latter issue, many of the participants ex- 
pressed their feelings that there had b^n a kind of "minority 
group overkill" during the two days devoted to that topic. 

C. Reoonnendations 

What can be said on the basis of the above findings? Briery, we 
believe that tiie research findings, our own observations and the cofments 



of program participants irade to us in inforrral settings and on nuej^tion- 
naire forms support the following recoimendations : 

1. In future woiicshops, more emphasis mi^ht be placed urx^n thp 
instruction of the facilitation of certain b^jreaucratir ari l 
administrative p?ocedures, i.e., how to do tho book wnr^ and 
the handling of certciin paper work in a more efficient manner. 
The respondents of tfiis particular project expressed a nom'tivo 
reaction to virtiially all speakers who explained new federal 
programs or v*io elaborated on present federal proprams for 
student financial aid. Fifty percent of the participants 
stated that the infomat ion v^ich was the most valuable to 
them was the technical guidelines for federal Proprams. 

2. There should be a complete bibliography made available — this 
would facilitate the location of related literature both for 
neiv incumbents and for future workshop usage. 

3. There should be more opportunity for in^^ormal interaction 
among participants , especially between v*iites and non-vJiiten . 
While 42 percent of the respondents retorted that they had a 
more positive feeling toward or a better understanding of 
minority group problems, 25 percent of the participants 
expiressed a certain amount of dissatistaction with vrfiat was 
tenned an "overtcill" of minority issues. Very often, 
suggestions and proposals proffered by whites elicited a threat 
dead of negativism and adverse ree^itions from non-^ites and 
visa versa. 

4. Varioxis experts on cultural vedues and sub-cultural differences 
should be introduced in sessions dealing witii minority and 
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iMprmmim that tha M^oritv of tht progr >v n r>4rt irirvmt^ w^*r> 
fiilly uwdtfd to p«rfonnlr# ttmir rMpcMlbllitlM t^»;r 
tlMV toMM hoM} tht problM U that thtv o^ttn w»f^ urwMirr 
wistiGns in ¥» ^ l o u i kincte of vbt^aI and nnrwvtrbal einrf^^inn^ 
(diTMt mfm oo wfct t for mai^lt, hat quits diffwwt nMninrn 
dipindins on %twfOt m am U Mortcinc in a «*iito or « o^ir^nn 
Mboultw^) m mil m ofthmr kinda of adiuimnmt rmtltfrr* V 
mti auch titeultural ^^arlationa in «icpr»Mlon, alor^ with >th< r 
uniqM behavioral and attltudinal ooiififur^tiorw« \mt^ nv^r^lv 
dofimd «id dlMUModt it idi^t tm tfiticipAtod that tht nm^rvr^ 
partlcipOTtt wuld Moric dillr«ntlv to mitiMto fnitunrter^t'Wtint 
and mialntai^rvtationt* 

Om o^MMtion for fUtiav workihopt which mm oMrrttMd bv th« 
pvtlop0!ti iM that awdl groura dUouaalona should ba ijv>l«- 
Mntad at the badraiina rathar thm at tha and of tha wt^^t^. 
lha raaaen for thia Maa tlMt aoa^ fait that thav Ai^ nnt havp 
an opportunity to inlbtwlly intaraet with ochar omII mvr 
Miftara and that aoaia antaaonlana wara davalooad ^a tha rrn^r^w 
prap^aaaad (a.g.» "Ma ha^a baan hara fdr a whola waak and tMav 
la tha firat tiaa that you iMwa avan talkad or act^d kinrtlv 
toward aa**). Ona problaai aaaaia to ba that in an undiractad 
or laiaupanriaad infuiiMj aroupinf t paapla tand to ooarata on 
tha baaia of pra ■dnaniM» i.a., la thara in thla wrn^ 
that la lihaly to liha m and liha tha thir^ ttet I aay?** 
Oonaaquantlyt lana-halrad aaopla aaaoelata with lont haimi 
blacha fHanda with bU^& ChloMa oontraaata with 



Chic«»«; «Kl the whi t«-«hirt -suit -and- ti*» pmu^ <-i 
ItMir fluay fron th« others, ms a rMiilt. mo^l^ ir 
«#lth othor mmfbmn of th« workshop who riiarsd sijnilar attiti>V r., 
beliefs «nd opinions and failsd to discuss thsss with thos« of 
differinn Darsussions. At tha «nd of ths first wsak, thmr 
an app««it cliqua atnictupa and a tvpa of oolarization. 
In t>M fUnam, aora aafhasla #MuId ba placed on th« firvinrial 
aid officer's r sepo n eibilities in oowwalii^. The nartlciTwit". 
in thia particular w m t ia lt o p ap pe al e d rsluctant to exrlore thix 
particular area. A rather lart« and vocal sefissnt of the wnt^ - 
shop ■■<olleee eiqvesaed their healtancv about involving rh^yn- 
eelvea in thia type of etudsnt ralationahip. Ihia miitht he 
beoauae (1) thavs are already too Mny raepanaibilitien tiwit 
the fiMnelal aid offloar must seams without this particuxv 
additiml bivdint (2) flMncIal aid cffioers mv not fml as If 
they hai« the neoieiTy training and quali^ioationa frr onun- 
eelimt or (I) they aey feel that their psrticul.v role in the 
a r is rt a wic oasMdty riiould nepete the need to oouneel th^ 
ehould only be con o ewis d «fith the athdniatretion of funds. It 
ia our belief, howeve r , that in future w mM liu pe the partici- 
pant* should ei^laratha disnioraof student oouneeliiw rveard- 
Ing owtain fVnotianal aepsuts (nsw and |s ssaii wusiasM, ate.) 
•na p»»rhe1nK,ioel ipi ut i (e.K. , eupport of the studsnt in the 
intwiw tituttion, poeitivs rsaotion to the studmt, etc.). 
Afliin, the prapw partieipints ehould be asde to eMplore tha 
baeae upon Mhldi thev ai#)t be reeiatant to euch reef«neibllitles. 



. It is sujv«5ted that other collepe a(inini«'tr^tor^ ind '^ir 
mert>ers shaild becrrw? increasinflv involv«»d in sudi rrr^i-T r 
The prorrvn narticipants verv heart ilv a(rree(^ th^t thftf^t^ v [n - 
of acadomic parscnntl are almost totally imonant o^ th<> sott* . 
natxane and purpoM of student financial aids. It ir urvnt 

st«p« be ijiWBdiatelv undertaken to nt.-sol'r» this <ii '*^iojltv- 
a difficulty v^xidti exists for aininistrators , faculty trwW-^r-, 
financial aid t>er«oi.n»l and for the students. 
The field tripa were a success, but sow? of the rvirtirirvir.t 
were not v»»rv enthusiastic about the entire Kreun d^scen'linc 
upon a migrant labor cmtp and an Indian reservation. Thi- 
mi^ht be done in small groum and perhaps a bit ncre subtle in 
its appcxaach (-It in 1u*t like taking the kinderrarten rlasr. to 
see ttw isonkeys in the soo.**). The concept of field trip^ <tnn 
enert an inract, and a nowerful one at that, Njt t could be 
iinplemai.ted %#ith more discretion. 

The length of the shop— f wAeks— appear-s t- ^ptinwil . 
Most of the HMpondentn felt tMt this nerim of r-^ wan -.Tu^t 
Ri#ht.- 

ConsiJenbly more en^^visls should be Riven to the Mi ♦ '-rent 
kinds of problaM that various types of students -an be expoctarJ 
to enoowiter on the oolleiee c«Rpus. As noted in rhe section on 
findinffs, Many of the participants feel that thev should become 
involved in nsoruitinc the disadvanta«wl; iwtv of th«» felt that 
it Mifht be ay^ro^riste to five fpvits and rsduoed oMome loadn 
to such studsntsi and sos« of thssi even qms to reoo^pise the 
difficulties thtt these persons nii^ hsve in abtainimr 8m>r 



work and therefore wouldn't denand this as a prereouisito fr^j^ 
tht oontlnaance of flnarK:ial ai(i~but thei^ wr^^^ vinv wJio 
■iwd to balievt ^t orrwrtunity shouin ire. 
is indiooted by the findings that many of that thev 

should not financs a student %4l:o had failed the first year of 
oollsfe. Otie ymr is a very short tii» for a student to make 
the transition frosi a lifetiiw of societal exclusion to that 
of a lAiite-oriented oasfxis situation. 

Finally, it camot be too stronglv enfhasized that much rmr^ 
r sse srrJi sust be dene in this entire area. This narticular 
study, ba s ed upon a very small sasple, must be viewed an 
explonrtay et^avt. The findin^rs of this nrniect, hL—uni ^ 
om be Med m a i^uldsline in the f i:— il ation of future ^ork^ 
s K sps Md as m eaipsrstive basis for tne results . A nosDer of 
at^ituMnal eiteitations have been i^wtified in this 
%iiioh BH|r hafse a direct bearinf^ utxan ^tm whole inMct of the 
financial aid endesMor. It is to be iMped that empirical 
Meeeemsnts euoh as this one can and mil be erploysd in 
futurs atl as yls of prppw ijyls wsiiis ttaan, evaluation, and 
basic and epplied rseearch. 
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AMD OTWR STUDENT ASSISTANCE PERSMKL - JULY 9. • JULY 21, 1972 



JULY 9» SUMPAY All Day 

JULY 10» MDMDAY 

9:00 - 9:15 Wtlc 

9:15 • 9:45 
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9-45 - 10:15 
10:15 • 10:30 
10:30 • 11:00 



11. 



10:00 • 12:00 



RegUt 



and Check- in 



11:00 - 12:00 
1:00 - 4:00 

6:30 RM« 

• :00 - U:« 
1:00 • 3:00 MatloM 



3:00 • 5:00 



- Dr. Vern ^a«d. Director of Developnient and Institu- 
tional RftaMTOh* Idah^ State University 
Overview and Piirpoee • A sencral explanation of the trainirg 
program !■ iaJlinu aims and goals. Questions and 
discuss iom a«ll be entertained; Kathleen McCullough 
and David amakmell 
Course Registration 
Break 

Riiloeophy Developmnei 
devoted tm ± 
inatitut^amB 

perticulmrkr- 
Rathleen 

Work Sessioa, Dr. CUflE ttyam^ Assistemt Professor of Sociology, 

Ideho Stamm BaAversicr 
Basic Federal StuAame aEmi fMUnes - em overview and revu v of 



first of dally 30 minute sessions 
vidual reflecttem of personal and 
Mlmemphy of strmiAent financial aid. 

Ion to chK disadvantaged student 




the th 
Officer, 
k Seminar 





Bdueatiemal Oppori 
emd at] 
elauetimai 
Btmdent S 
VIII» emd 



tlie fleswral methods of esed 
ropmamd federal system; 
OffiM» Washington. D^C . 
'am - Case studies m cypical 

foUmi#ed by role pAm/im^ 
iclpemta; David Pemkiem, 
icest College of SmadMn 

am - Case stedies and rrpical 

follmmed by role ple^n^ 
tlcipemta; Jerry MartimihL^. 
Frecrmm Officmr. U60C lesion 



• :00 • 10:OT Colle 




of Work Oppo r tunities 
diacussloe om tnc 
tum&egmot both on- amd on* 
Mreceer of riaenclal Aid, 
neivmretty of med itory Gomld 

■letory of Fitieertol . M mmt iftm ftele of eke Financial Aid uffic. 
A rreeeiorlmi #f mm kiatory of financial aid with 
Ofeclol eapli^AA me ^mmCesaiMol developmsnt of t}\v 
tim&mtiMk aft* dtfMmo^ JlMMa Heieoot College Cntr^ icc 
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WInmSDAY (cont.) 

1:00 - 4:00 toctnt ContMssional Action and the New Legislation; Jamca 

Hals on 

JULY 13. THUMBAY 

• :00 - 4:00 Fiald Trips, Fort Hall Indian Reservation and American Falls 

■Igrant labor camp - Small groups will visit different 
areas of the reservation and the labor c;imp with the 
opportunity to discuss living conditions ind other 
subjects with residents and administrative personnel; 
Roy Urrea and bernadine Ricker, Talent Search, Idaho 
State University. 

MUt 14» FRIDAY 

•:00 - 10:00 



10:00 - 12:00 



1:00 - 4:00 



MU 17, 

•too - 4:00 Overview: Relating the Financial Aid Office to the Counseliim 

Meeds of Students. 

•lOO - 12:00 Hie Financial Aid Officer as Counselor; Dr. Martin Brooks, 

counseling Center, Idaho State University 

ItOO - 4:00 Theories and Techniques of Counseling; Dr. Arthur F. Lloyd, 

Chairman, Department of Counselor Education and 
Special Education, Idaho State University. 

JULY u, smsti 

•tOO - 12:00 Special Iducational Services - Fersonnel of the trio programs 

and other related attacies will explain their senumn 
amd entertain questions; Devid Ayarra, Director, 
Upmard Round, Idaho State University; Bernadine Ric<«er, 
Mrmctor, Talent Search, Idaho State University; RlUinell 
Crmly, Dismctor, Student Special Services, Idaho Remce 
QUiversityi Charles Mitchell, Director, Minority i^Hmirst 
Miiversity of Washington; Gilbert Teton, Bureau of 
Indian Affairs, Fort Hall, Fablo Fuentes, Idaho Hkmmt 
Council t Boise, General consultant, Claricy Smith, 
Student Special Services Program Officer, USOE Regmmm X. 
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Review and Evaluation - The week's activities will be discussed, 
unenewered questions resolved and time spent on any 
areas that the participants desire. A mid-prograir 
evaluation at the direction of Dr. Bryan will be 
conducted; Gary Gould 
Regional Advisory Council - The purpose and accomplishments t 

the Region X, Division of Student Assistance, Advumry 
Council will be presented; Ed Baseheart, Financia! 
Aid Program Officer, 130E Region X. 
ManatRMnt Calender - In order to facilitate organization 

the highly complex functions of the aid office, a 
m od e l yearly calender will be constructed and discyMMi 
Id Baseheart. 
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Code ' 

(Cols 1,2) 

PROGRAM EVAU:ATI0N QUIlSTIONNAIRE 

SHORT TERM TRAINING PROGRAM FOR STUDI-NT FINANCIAL AID ADMINISTRAKMIS AND 01MI:K 
STUDENT ASSISTANCE PERSONNEL - July 9 - July 21, 1972 

Tntroditctlo n 

The purpose of this i|flrstionnairc is to lielp us to assess the impicc of this pro. v.nu 
upon all participants. The data to be gathered will bz treated js ^roup <J.it:i - no in- 
dividuals shall be identified at any time. All information shall b;* k nt Jtricilv c<^n- 
fidcntial and handled exclusively by an independent outside cvaluator • Dr , rrv iti 
the ISU Department of Sociology, In order to help us in these ^ |oc tivus , wo urv.c v<iu 
to be as truthful and honest as possible. The first few questions ax^ aiuMl stanlard 
biographical background cliaracteristics : this will help us to assess whai Uiads oi 
persons are presently serving in P^ancial Aid. Ihe second groap of quo:. i ions nro pri- 
■■rily indicators of various attitndcs and opinions. It is thi? area viiicti is of the- 
Srcatc*'t concern to this research. Your cooperation will be sinrt roly .ipnrcc la u d . 

The results of this evaluation study will ho made available .o you upon r(»qiK:'t. It 
is hoped that the findta^ will be helpful in providing direct^vm tor lui'.uc pror.rams , 
Tliank you for your help aad cooperation, 

3. Sex: Ftele Feaale 

4. Age: Under 20 20-25 26-30 31-35 36-40 41-50 Over S ! 

5. What state are you from? 

6. What is ymat current level of educational attainment? 
Less thmm B.A. i«A. >UA, ?h .D 

7. Do you pimk to further your feaml educatiee? Yes No 

8. How lom% heve you worked at yo«r present jeb? 

less dwi a year 1-3 years 4-6 years Over 7 years 

9. What ocnpetion did you held for the longest tima before your present job? 



10. Have you participated in eey in-service training programs or workshops prior to 
this one? Yes No 

11. l/hat is yeur aanual salary? 

Less thM $5000 $5«0-$6999 $700O-»^999 $9«DO-10,999 

$11,000-12,999 $13^*00- 14, 9f9__ $15,600-16,999 Over sf/^OOO 

12. In whirh typ? of school do you presently serve? 

Junior or CoHmunity Collene 

rtchnical Scliool 
^^^^^^^ Four yov Gel lege or Ueiversitv 
Public 

IVivatc 
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13. If your duties Include other than the administration of student fin.ir ial aid, 
please indicate: 



In the following i;ection, please circle the number which best roflccLs yi • i 
opinion: 1 = Strongly A#ree ; 2 « Agree; 3 « Don't Know or Undecided; A - Disu.. rc i» 
5 « Strongly Disagree. 



14. 
15. 



Strongly 
Agree 



I am generally satlnffarf with my 
Job. 



I think I will make 
a li£e*time career. 



present Job 



Agree 
2 



Don't Know 

or Strnngl 
Undecided Disagree ni:^i;;£o 



16. The primary function 
aid officer is to a 
in obtaining f inane 



a financial 
t students 
assistance. I 



17. The adi uiisLration of financial as- 

sista^wC can be propsx^y accomplished 
only by financial air of f icars . 1 



18. 



19. 



A major problen facii« fimncial aid 
offlcera is that of adducing the 
awnint of paperwork fin: scndents. 1 



There Anuld be i«ore rigorous 
•tandar^a for flnancsml aid 

officers . 



20. 



21. 



22. 



23. 



The prisary function of the fixian- 
clal aid officer is to counsel 
students in the use (• prograns 
which are de; xgncd ta help them. 

Most students are prerty well* 
informed about Lhe 'oprlate 
types of financial oaalstance 
which is avalLtble to timm* 

Tliere is little agre^ne among 
financial aid officers mizh re* 
it to national gc 



The position of a financtel aid 
admin iacra tor is priniiiy a 
student nervlce . 



Tlic Ja^ of a financial am officer 
is prlMTlly odainis tractor in 
nature • 



4 



StronKly 



26. 



M<):;t t<ill« j;<- .uhn In i :.i ra tors nnd 
f.itiiliy rri'i?il)<»rs do not under- 
stand I Ik* iin])ortancc' o£ finan- 
cial aid , 

^^ost college adminisirators and 
faculty m^nibors do not understand 
the job requirements and responsi- 
bilities of financial aid adaiini- 
sera tors . 



27. The prosrams which are available now 
are quite adequate to maet the needs 
of students. 1 

28. The programs which arc now available 
would be quite adequate if they \>^re 
only properly administered. 1 

29. There in a definite need for speci- 
fic academic or credential require- 
ments to upgrade the profession. 1 

30. There is a definite need for more 
"human izat ion'* in the financial 

aids profession. 1 

31. The best way to obtain the needed 
knoi^ledgc for financial aid admini- 
istration is on-the-job training 1 

32. There is a definite lack of adequate 
workshops » programs and seminars 

for financial aid officers. 1 

33. It is more important to aid the poor 
student than it is to aid the stu- 
dent from a middle class family. 1 

34. The best criterion for dctcrmininc 
wliethi-r to grant aid to a student 

is his past Academic success. 1 

35. lliere are not enough financial aid 
programs for middle aiid upper- 
class students. i 

36. A student who applies for financial 
aid should be willing to accept vitat* 
ever mlpja he made available, 1 



A gree iii>iii:i:.id< 



Don't Kntn^f 

Si I i- 1 . 1 

Mh <U>e hi M'li . Mi : 1. 
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Don't Know 

Strongly or Sin j) iv 

Ar > ri*c Apro(* ii'Iil'Jill'lill i!' •-•Ill*' • • 

37. 1 f w(? conl:ii>Mc to f iiMn«.c so in.iuv 
•'di sndv.int .i)'/ d** sl ndcnls vtt.h pi^^r 
oducalioiial l> ick?^^^^^'^''^ > v/ill 
reduce colK'j;r> st.mdards tind imp^iir 

the profiresM oL tlie nation. 1 2 3 ^ 5 

38. A student who is not willing to work 
for the financial aid that he re- 
ceives does not deserve a college 

diploma* 12 3 ,S 

39. Needy student r. with deficient edu- 
cational backtirounds should Ik* given 

grants and reduced course loads. I 2 3 4 3 

40. Colle[;es and universities should 

cease tryinj; to x-eform society, 1 2 3 4 5 

41* Most people who do not get ahead 

sinply Vr^ck motivation. 1 2 3 4 5 

42. Human nature being what it is, 
tliere will always be soine who 

are poor and unemployed. 1 2 3 4 5 

43. I feel lliat the work of a financial 

aid administrator is very ImportMC.l 2 3 4 5 

44* It has never been explained to me 
just '.vhat the scope and rcsponsi* 
bi^xties of a financial aid admini- 
strator should be. 1 2 3 4 5 

45. Many of the things that 1 have to do 
ill my job go against my better 

judgement. 1 2 3 4 5 

^6. 1 favor increased federal aid to 

higlicr education. 1 2 3 4 5 

47. Some financial aid programs smell 

of socialism. 1 2 3 4 5 

48. MoMt people who don't get ahead 
just don*t liuve enough will 

power. 1 2 3 4 5 

49. University administrators have tmm 
much control over financial aid 

procedures and regulations. 1 2 3 4 5 
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Don * t Know 

Strongly or Stroar,ly 

Agree Agree Undecided r)is.i^;roe Ijjsj^.rcH* 

50. Financial .\id admini strators . hould 
continue to give aid to those indi- 
viduals v;ho £ail to meet academic 
requircrv^nls during their first 

year in college. 12 3 4 5 



51. Ono of the best nKTisurcs of the 
r.ucce.ssful Jinanciil aid program 
is the number of students who 

fraduate under the program. 1 2 3 4 5 

52. All otl^cr things being equal (med, 
ability, potential, ctc.)» ^ male 
should receive priority over a 
lemale in financial aid, for the 
man will be the breadwinner in our 

Focicty. 1 2 3 4 5 

53. All things being equal (need, abili- 
ty, potential, etc.), minority :;roup 
iiKMnberr> hould be given preference 

when seeking financial aid. 1 2 3 4 5 



54. Financial Aid administrator 55 nhould 

not concern theroselver; with the total 
amount of indebtedness that a stu- 
dent incurs in obtaining an education. 1 2 3 4 5 



55. A national Code of Cthics should 
be deViilop%-d for financial aid 
administrators . 

56. Individual v/ho receive aid should 
be ref|uired to work during the sum- 
mer if they are not attending 
clafises. 1 



57. Because of the heavy burden on 

financial aid officers, students 
who are late for appoinUiicnts 
should be made to come back at a 

later date. 1 2 3 4 5 



58. The administration of financial 
aids should be kept completely 
iicparate from other areas of 
college administration. 

59. Financial aid administrators should 
becanK» mote involved in recruiting 
di£;advaiitaged prospective colle;;o 
rstudent:: (e.j;., going to high 
nchools, into tlie coiib*.iunity , etc.) 
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i.i I .1 I'.t 



The most important source of revenue for a c '.gc stu.lcnt s,.o,.ld como fv 



Is"(«e5!'^ °' financial aid that needs th3 .„ost improvement or modification 



The most important aspect of my job as a financial aid officer is 



The most rewarding aspect of my Job as a financial aid officer is 



The most unrewarding part of my job as a financial aid officer ir. 



Codi' ^ 
CoU 1./) ' 

EvaluAllon of Sottiont and Prctontationt 

PloA«c rau tfAch of tha following areat in raUtion to tha Short Term Training Pro>;r.in 
Monday, July 10 

ExcalUnt 



3. Overview and Purpost of Program: 
Coals and Aims (KathUen HcCullough 

and David BUckvaU) 1 

4. Pliiloaophy DcvclopiMrnt 

(Kathleen McCul lough) 1 

S« Hn:. ic Federal Student Aid Programn 
Overview of three haaic nid programs 
('iom Nonah^in) 1 

bm Roan Park Seminar 1 



Very Good Good Fair Poor 



2 
2 

2 
2 



3 
3 

3 
3 



4 



4 
4 



5 
5 



Tuoadayy July 11 

7. Need Analysis (Ed Msehcart) 

8. National Defense Student Loan» 
Educational Opportunity Grant* 
College Work Study Program, -Cai 
• Indies and role playing 
(David Perkins and Gary Gould) 



Vk* d i»'^c» ay> July 12 

f. College Work Study Prograsia and 

Di'vclopmnl oi' Work Of|»or tun i ties 

(llarold Weight and Gary Gould) 1 2 3 4 5 

10. Illslory of Fintnrlal Aid and the 
Role of tlie Financial Aid OfCicor 

(Jaesis Nelson) 1 g 3 4 5 

11. Recent Congressional Action and tlie 
New Legislation 

(Jmh*s Nelson) I 2 3 4 5 



TtiMr>djiv> July 1 3 

12. Rc'vfpv jnd Bv«iluati«in 

(Dr. Iryan and Gary Gould) 1 2 3 4 3 
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13. Rrginndl Advisory Council 
(Ed Basflicart) 

14. Managcfnent Calender 
(Ed Basuhvart) 



Exec llcnt Very G ood Cood lij.ijr Poor 
1 2 i ^ b 



rr<d ay> July 14 

IS. Fi«;ld Trips - Fort Hall and 
Awrican Foils 



Would you say that, in ^oiv*r«t, tha 

workshop would be rated as: 1 2 3 4 5 

In gi'noml, woild you say that other 
purticipjnts Ccel that the workshop 

has bc*cn: 1 2 3 4 3 



To dat«» what parts of the workshop have been the most valuable fur you7 



To datc» wliat parts of the workshop have been the least neanlngful and could have been 
clifliinatedT 



Vhtt sujcostio:is would you have that would 'nskr^ this workshop sioru neaningful and 
effect iVv^ during the reeMlnlng tlsM period? 
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Evaluation of Sessions and Presentation 
PART II 



Please rati' each of the following areas in relation to the Short-Term Traininn rror.i "n. 

Mondrty. Jub; 17 Excellent Very Good Good Fa ir Poor 

18. Financial Aid Officer as Counselor 

(Dr. Martin brooks) I 2 3 4 5 

19# Theories and Techniques of Counseling 

(Dr. Arthur 1'. Lloyd) I 2 3 4 5 



Tuesday, Tulv IS 

20. Special tdtica tional Services 
(Panel frn;ii trio provjrain and other 

related agencies) 

21. Kncruitin); the Disadvantaged 
(Panol Discussion) 



Wy^dnerdav, July 19 

22. Psychology, Sociolo^^y and Uccnomics 

of the Disadvantaged (Tancl Discussion) 

23. psychology > Sociology and Etononiics 
of the Disadvantaged (Small Groups) 

24. Seminar * Outdoor Amphitheater 



Tliurr.d.iy, .Ti'ly 20 

25. Psychology > Sociolo>;y and Kconomics 

of the Dl:;advaian^;cd (i*iiPGl Dincussion) 

26. Pr.ycholof,y > Soclolor^y^ and Kconomics 
o£ tlic Di.:advantai;u*d (Small Groups) 



I 2 3 4 5 

I 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

I 2 3 4 5 

I 2 3 4 5 

I 2 3 4 5 



PloaM- r.Ue the i > I lowing items 

27. F;icllities (on Campus) wore: Excellent Very Good Cowl Fair Pt^or 

28. Umr.th of iv'orkshop was: Too Short Just Right Too Long 
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29. Would you sny that: 

Mom of the inforn.itioT , M-scntcd iti t > was new to me 

Sonv o£ the informatir rcscncod w.ir, 

None of the informatio new to me 



Would you please describe your experiences in the sma »ssions by checking 

the followin;^ items, What were your basic reactions * ips you were in? 





Often 


S OTC t imc s 


2ii 


30. 


VcuT 1 


2 




31. 


Krut; era Lien 1 


2 




32. 


Nt^-ntivc 1 


2 




33. 


Ncrvoni'MLT-s 1 


2 




34. 


In for:m c i'.H' 1 


2 




35. 


V.'orl hvlii lo 1 


2 


3 


36. 


Anj'.-i" 1 


2 


3 


37. 


I'>;c itcnicnt 1 


2 


3 


38. 


Ucsontr.K lit. 1 


2 


3 


39. 


ISorodom I 


2 


3 


40. 


Av/arcnoss 1 


2 


3 


41. 


Understand in:', 1 


2 


3 


42. 


Other (rlcTse spticlfy) 






43. 


bid you express your feelings 


in the small 


group? 



44. IL not, why not , 

45. What informntion in the Short Term Training Prwn^ (he mos! valuable £or 
you V 



46. What infon:iation was the least iijeanincful or coul^ > ^vo been cliniinued? 



47. What su[:f;esi ions would you have that would make a similar workshop more eliecii^A* 
In I ho fule.re? 



48. If you h,u! it to do ovt»r ri*t;ain» voiild you enroll in thiii workshop (r\iven the snue 
f^ormit and |wrsrnncJ)? 

DcfiniK ly yes Maybe Unautc >h;ibly Not Definitely Not 

49. Would you reeunwond this same type of workshop i i iinnnci. l aid ofCicei 

Definitely Ves Ikiybe Uni;urc Trobably uot DcfjnjuJ^ 
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itCVIEW or fWRAL STUb - FIIUk%NCLU AIDS m/:;^AMS 



t ^ SHORT -TEKM ^ ^ PROGRAM 

Idaho Stat, i :ry 
Pocjmtello, Idaho -21, 1972 



Read em.it ^ cton quickly and ar^mmsr n . leations as bee can. 
Thoac qmmtm^M you are nac sure ««m not be answered. 

1. NDEA am ail a^bbrevlation for 



2. CIMP an abbreviatiofi foT 



3. ThB ^H^ravUtion BOG atanAa ^mr 



4. The fkrat of these federal sM^^pm «if-»cial aids provided 
Ci , i^sia was the »EA. signed « 

5. The mmc prograai was provided tir ^ vti^ act? 



6. Im 1*^ wr? 



7. \^mt mmt provided for the Qokk^m^ 4MrT 



8. WhM? 

9-11 

not 



12 



ly apeaki^B, there 
ible for any of 



tinR?e r^mmmmB of Students that arc 
thne coMave-based financial aid 



nMiervine nllcikte 
ira in mtr^r tm 



iaaat 

a Uork*Study Job m- an 



13 
14. 



have a 



It 




tlsM atudant at « 
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15-16 K(k; funds arc nwarded In two c 
«nd (b) 



• r I, 



17. The institution signs a docinont «. w< rhe U.S. ^ >-mi.i ssl unci 
Of Education after eligibility i, , but befur- funds arc 

awarded to c*e institution. This cmcmk called 
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18, A student has not received fr he^ or his punrents for 

either the current year or the pmwioi vea: nd has mtrt been 

declared as a dependent on his fanter >^e.^ iuw.nne ra> return 
is conaldcrvd 



19, The mlnivian wage that may be paid lisr * .SP regul< 
$ per hour. 

The maximum wage that may be paid joim ^ sp reguUcioi* 
^ per hour. 



2C 



21. 



The institution may allow a v«rk-si:iii*v *Tr««r to work no swrt 

^^^^ ^ hours per wMk tfm average during am 

quarter or semester. 



22. An ^ -J , 

^. ^ ■ ^ •tnuld be on 

file in support of the "i^ ii mi fwi f 



23-24 NMe two conditions under which a mti^mmt Misr the CWSP may 
rk AO hours during a week. 



25-26 A student must be enrolled for at Iibmi m 2 academic load to be 
eligible for an NDEA loan. NaM ^mmr requlreMnts of eli- 
gibility: (a) lb) 



27-28 NaM at iMst cifo systems of 

(b) (CI (d) 



29. Advances baMd on MIEA loan award ^mm mmz hm siMd fmr by the 
recipient on the ^ 



30-31 Former borrowers may caneml their naame as m 15% racm 
they are full-tisM teachers mf 



or are teaching in a school district 
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33- At the present time there are 3 time intervals that an institution 
may elect for their student borrowers ' repayment plans. What are 
they? 

(«) (b> (c) 

M The difference between the family assets available and the educa* 
tional cost is called ^ 

All institutions should have a reference document th^t states 
policy and describes procedures to be followed by both students 
in applying for financial aids and by staff in processing. List 
at least two reasons for such a document. 

(•) 

(b) 

39-41 At the time a student borrower leaves the institution, an exit 
interview is a requirement. State three purposes of the exit 
interveiw. 

(«) 

(b) 
(c) 

42. Which of the financial aids are graduate students ineligible for? 

43. Teacher cancellation should be extended to other professions such 
as 

Indicate if the following statenests are True or False: 

1. An acictanulatiM of 9 months mmy from school will cause the grace 
period to expira. 

2. Student eligibility for federal financial aids is determined 
by the institution. 

3. Once a student has established eligibility, he may partici^ 
pate in federal financial aids until he transfers to another 
schocl or until ha raaalies age 21. 

4. Work-*8tudy students mm^ be paid at least once a month. 

5. Hork^study etuients mmf work for more than one supervisor. 

«. A work*8tudy etmdent may earn no more than his identifiable 
need during an academic year. 
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All loMs made u 
check . 



r thr TOE program must be by i * .vidual 
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